i

ﬁf i.‘ . f_ - DOCUMENT RBSUHF,Q

5 xn 202102 = ;._'5 R EA 013 '5'3"1:’ S
" AUTHOR .7 Ryan, Thomas P. ' ‘ -
. TITLE - _ Narrative Descriptions of Fourteen Selected ?rogiams

_ for Reducing Truant and Disruptive Behavior in
SO . ; Schools. AEL Occasional Paper 004. Volume 2. '
" INSTITUTION .. Appalachia Bducational Lab., Charleston, W. Va.

HSPONS AGENCY Q'National Inst -of" Education (ED), Wa=hington, D. c. "
 PUB DATE - Nov 80 :
NOTE C 132p.w*0ccasiona1 ‘pages may’be marginally legible due
R . to broken print of original document. For a related
T c docunent, ‘see EA 013 500._
. : .o . : 4 . ' ) -
. EDRS PRICE . HP01/PCOQ,Plus Postage. = & )

- DESCRIPTORS Adventure Education; Attitude Change; Basic Skilis.
L . " . *Behavior Chapge° Behavior Modification; *Behavior -
Problems; Classroor Techniques; Community e
Involvement; Cross Age Teaching; Discipline;
°Discip1ine Problems; Elementary Secondary Education'
Program Descriptions; *Student Behavior; Student
Participation-'*Student School Relationship; *Student:
Teacher Relationship; Suspension; Team ‘Teaching; '
S ,//Truancy, ‘Tatorial Programs; Tutoring
IDENTIFIERS . Adviserss. Discovery, Diversified Educational
. : r " Experience. Program; Pacus; Schools Without Failure;
Student . Organiration for -Developaent of Attitudes; .
Teacher Effectiveness Training. Teaching Individuals I
Protective strategies o
ABSTRACT J ' = ;
' _ This document presents ‘narrative descriptions of 14
selected programs for reducing truant and disruptive behavior in
schools, as selected by a group of virginia educators in a project
sponsored by the Virginia Department of Education. Among the tools -
utilized in these programs are behavior modification using tokens, e
in-school tutoring, in-school. suspension, team teaching, adult : ?
advisers from the connunity, hasic/skills develorment, cross . age
tutoring, student involvement. in classroom management, the
fschool-uithin-a-school concept, group counseling, mini-courses, and
~ adventere -education. -Specialized processes for improving
student-teacher relationships, .such as Teacher Effectiveness Training
and Schools Without Failiure, are also described. uethoﬁs used in the
dissemination of this information are discussed in the first ‘'volume

»of the report. (Author/PGD)

o

[N

#********************************************************************** -_ ) ?

C¥® Beproductions supplied by EDRS are the best that car be made *
ok ~~from, the original document. *.
';#***********a**********************************************************




R Co ’ ’ . : ' o U S DEPARTMENT OF HEALTH, A
o : ' : . EDUCATION & WELFARE
NATIONAL INSTITUTE OF

e s ' w0 o s EDUCATION
. ' o THIS DOCUMENT WAS BEEN REPRO-
, . . [ THE PERSON OR DRGANIZATION ORI N
! . I ;u,ENc, IT POINTS NF VIEW OR ORINIONS
- L3 OccaSIona STATEO OQ :5¢ NECESSARILY REPRE-
N . ) < . - . SEBAT OF FICIAL NATIONAL INSTITUTE OF
. R o . P s ") Eoucunoy POSITION OR POLICY
S ' - Paper Series
<
(@V
oo ] . .
d Narrative Descriptions of
- t_Fourteen Selected Programs
-+ | for Reducing Truant and
: ~ | Disruptive Behavior in Schools
N ’ .
- ‘ . o “Thomas P. Ryan
Educational Services Office |
Appalachia Educational Lnboljatory
o \-/ .
AEL Occasionsl Paper 004 v
” _ Volume 2 o , :
]
- - DDoOOD0000
] c O00D0000000 : ,
Q00000000 C
o o o o e T [ | R

o Ap’palaChia X
1 Educational B
3 Laboratory

Post Office Box 1348
: Charleston, West Virginia 26325
_’3 /(304) 347-0410 -




- Occasional Papeyr Series:

"AEL's Occasional Paper Series reports results of research conducted by
Laboratory staff, clients, consultants or others, which may be of lnterest
to educators in the Region. : -

o

The first two papers in the Series were issued in 1979 and are avallable.
by contacting AEL's Medla/D*stributlon Center. These papers are:

001: Seleéted Remediq;ion'?rograms for Reading and Math: - A Guide
. for state and Local Use .

*bOZ: The Origin of Ohio Households' Opinions About Public Educatidn<

An addltional paper@xn ‘the Series was published in 1980 -and also is ~
avallable from the Media/Distribution Center. This paper is titled:

b

003: Two Tennessee Studies of Kindergarten's Relationship to Grade
Retention and Basic Skills Achievement

" The project presented or reported herein was performed pursuant to one or
more contracts:.and/or grants from the National Institute of Education, JU.S.
Department of Education.- However, the opinions expressed herein do not
necessarily reflect the position or policy of the Appalachia Educational
‘Laboratory or - the National Institute of Education, and no offlcial endorse-
ment by the Appalachia Educational Laboratory or the Natlonal Instltute of

Educ"*lon should be inferred. .- -

g \
The Appalachia Educat:.oforétory is an Equal Opportunity/Affirmative- -
Action Employer. S

.:3_



e A

. NARRATIVE DESCRIPTIONS OF FOURTEEN SELECTED PROGRAMS

; ' T e e S | |

< : - o
REDUCING TRUANT AND DISRUPTIVE BEHAVIOR IN SCHOOLS
. ) : . ,
. by: _ T
Thomas P. Ryan - -
. - >

~e

Appalachia Educational Laboratory
Educational Services Office
© " 'Post Office Box 1348 : ' _ o
charleston, West Virginia 25325 ° ' e
. | 304/347-0400 I ‘

b

, ’ “November 1980 :
i . e 7

. - .

v - 5 b -
i : i y
v.‘ L . ) T
. i‘\,\

,}*' N\ .

i ; $-- N v




3

o . o
ST R e S . .. e '

- .- CONTENTS

'<»A>Point-Economy System'for Studente‘withISerious Social and Academic Problems

o

Alternative to Suspension.‘ In-School Tutoring

Y

: Interdisciplinary Team-taaght Earth Science, English, and World Geography
4-;, 7 for row*lohievers IR
e @In-school Suspension Program - 1ffi“_ TT_; o e

[
a

if;A Community Advisor Alternative Edueation Model
”fAnoAlternative Education Program for Dropout Prevention

"f?Cross-Age Tutoring 'f i ,. T oo

,f\\ Diversified Educational Experience Program (DEEP) | » . 4

N 3

3Schooisvwithout Failurei }

”h,t,:j! Teacher Effectiveness Training (TET) ' -

- Student Organization for the Development of Attitudes (SODA) .t
Teaching Indiviauals Protective Strategies (TIPs) ' . !

DISCOVERY : : . ' - f -




*" A POINT ECONOMY SYSTEM FOR STUDENTS WITH SERIOUS .
) SOCIAL AND ACADEMIC PROBLEMS.

)

teseseee & Btructured program in basic subjects
featuring immediate reinforcement ,through a poin?
_ systém for positive or negative behavior.

1
c x;&
This program is recommended ag' an approach to reducing disruptive and truant ,
behavior by a consortium consisting of Virginia School Divisions, The Virginia
4 Department of. Education, and The Appalachia Educational Laboratory.

Additional Information on this program may be obtained from: I

e e - R ! —

Mr. Herbert P. Cotirill, Jr. e, .
Director, Evaluation-Finance
Charlottesville City
G Public Schools
: 1562 Dairy Road . -°
Charlottesville, VA. 22903

Information on the participation of the Virginia Department of- Education in
the® consortium may be obtained from: . ;

Dr. Mary F. Lovern
Supervisor of Pilot Studies
P. O. Box 6Q °

Richmond, VA.. 23216

“Information on the participation of the Appalachia Educational Laboratory in the
consortium may be obtained from: . : .

Appalachia Educational Laboratory '
Thomas P. Ryan . .
5 Nelson Street T

Rockville, MD. 20850 :
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Executive Summary -;TokenCEconomy Program° S : -

: %
- ) C -0

Token economy programa represent ‘a relatively new set of c1assroom manage-

ment procedures. The typical componentl of a token system usually include-

.

(a) a set of behaviors that earn tokens, (b) a way for the pupils to exchange'

[y 11

‘their tokens for back-up reinforcersﬁsuch as candy or special activities,

(c) a procedure to award tokens for appropriate behavior, and (d) a possible
A
'_contingency where pupils lose tokens for inappropriate or undesirable behavior.

I. GRADE/AGE RANGE Token economy Programs ‘have been used effectively at .
ali grade 1eve1s from kindergarten through high school. ;

II. «SPECIFIC PROGRAM OBJECTIUTS. Thére are many objectives which teache‘g‘
may want their students to achieve. From a behavior modification point
- of view, there are only three behawvioral decisions one can make about
N student behavior: .(a) we are not satisfied with a behavior and want to
. increase the behavior in some way, (b) we are not oatisfied with a
dehavior in some way,‘(c) we are satisfied with.a behavior and decide
g leave it alone. ~ Because behavioral procedures deal with observable
Laksviors and events, it is extremely . important to describe behaviors -
e Lerms that anyone can .see vccurring.

2

III. STAFFING (SELECTION/IN-SERVICE) Before v 'ng token procedures teachers
should be very well versed in the ABC's on chis behavioral approach.
Teachers who have a history of poor classroom control ‘usually have
difficulty in the management and enforcement of a token economy program.

1V, SELECTION OF STUDENTS (CRITERIA) The application of a token economy
' system may be appropriate fo-almost any type of undesirable behavior.

The basic point regarding selection of sStudents i5 the selection of an
appropriate reinforcer to change behavior.

V. CURRICULUM (CONTENT GRADING PRACTICES) Learners expected to work -
assignments from printed materials beyond their capabilities will 1ikely
become frustrated and may ‘exhibit disruptive behavior. Selecting
instructional materials that;are appropriate will likely reduce frustra-
tion and undesired behavior.: Therefore; a basic component in this model
is individvalized curriculué materials

X
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VII.
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VIII.

IX.

P s S r— i —w——w maw Teewa YV BH SLAGWLAVE PAUVELGH aunere are

.many decisions to be made such as deciding on what kind of -tokens (re-

inforcers) to use, what behaviors will receive tokens, what back-up . .
reinforcements will be provided, and what the token exchange rate will

-beo o i . s
e o

/./ B 0!

FACILITIES AND EQUIPMENT: The monetary consideration of some token pro-
grams may place effective and easy to implement programs out of the
reach of many teachers.™ Additional expenses created by outside observers,
special equipment, consultation time, extrinsic reinforcers, and special
curriculum have been well documented in the litérature. - Present trends
have beeri"toward the development of inexpensive token systems. Therefore,
it appears that low cost. token reinforcement programs can be managed yith

little difficulty.

POTENTIAL PROBLEMS: Problems of various kinds occur, such as token .
stealing,;gﬁildrep acquiring too, many or too few tokens, public reaction ° ..
to the térm "behavior modification", teachers reverting- back to threat '

and punishment, insufficient feedback to participating teachers that allow

for changes in the program, and starting "too big", : -

: l v ' ’ ‘ ' :
INVOLVEMENT OF PARENTS, COMMUNITY, OTHERS: Different communities and * ..
school districts have diversq:attitudes toward“various classroom manages O
ment procedurés. Some parents may view the token ‘economy system as’

entirely approprjate for their.children. Others may feel that children C
should not be "bribed." Before embarking on a large scale program ’
concurrence should be obtained from school personnel, parents, and the °

community at large. , _ - Do v )
SOURCES OF INFORMATION: = (Main)’ "

]

" Blackham, Garth and Silberman,"A&olph, Modification of Child and Adolescent

Behavior, second edition, Wadsworth Pub. Co., Belmont, California, 1975,
pp. 320. , ’ . ) :

- . ) -




- D - INTRODUCTION | .

- A . ~

5

Research on token reinforcement in the classroom has resulted ia the develop-'

- ment: of very effective, efficient. and positive procedures for teaching academic ;
: . o | . )
and social skills.__ e , : . .%ﬁ

BehaVioral research has’ been widely summarized in many reports and books; an

v u

V: infinite number of behaviors have been improved vith these techniques. including,

but not limited to decreased talking-out, excessive arguing. truancy,(and socisl
1nteractions.vfil' BT g : T

©

'~Hﬁ  To those interested in an approach that could be applied to a large por;ion

—-——— " . L

of children with behavioral problems a token economy program offers an economical

k]

and visable treatment approach The cost of implementation is small when com- : k' x

-

pared to the hours often spent by teachers ‘vith children who exhibit undesirable
e Lo f .
: behavior. Furthermore. if token economy programs are combined with an individualized

&

N cnrriculum.a nore beneficial remedial learning environment would exist.

T
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‘Token Reinforcement-Conceptual Framéwork - «

4

4 . ’ a . .
) - - . o S - i
-

- YA token"reinforcement program involves the frequent and systematic giving
' of xewards. The basic ingredients of such a program usually include the

—folloving' a set of instructions to the class about the behaviors that uill *

P =

be reinforced, a’'means of making-a potentisl~reinforcement stimulus, usually

called A token, contingent on behavior, and a set of rules. governing the exchange.

-

ofotokens forsbackup reinforcers such as prizes or opportunities to engage in

.- wl -

in specisl activities ‘, _ . o

It is a basic teth of behavior modication that behavior learned in one -

a

setting may not be_carried over to another?’ Thus, in cases in which a child
' 3

© is having difficulty in school it is desirable to. have’ teachers work: together

L e

" to improve the child 8 conduct.

It~is.extremely important tolknow sone'prihciples of this behavioral mpdi- '
3 0’ -

fication'approach. These principles are as follows:

- VvBehavior is influenced by its consequences
N - Like most basic“ideas, this one seems simple It means that what you.
"~ do is influenced by what follows what you do. Behavior,that is re- .
: "warded-tends to be repeated while behavior that is not rewarded is o
. - o - not likely to be repeated. This basic principle has been expressed
under various names including positive. feedback, reinforcement theory
7 of learning, .operant conditioning, behavior modification, and pre-
cision’ teaching This ‘approach means that you deal with a pupil s
here-qu-now actions, only ghose behaviors that you can see and
~ objectively record. You must define a behavior in operational terms
. - (stating a "behavioral objective") before you determine how often
N ‘a beh vior occurs and the consequences of that behavior :

Such data helps to provide a more scientific approach to decisionmaking in teach-

ing. Intuition,vcreativity, experience, -values, and attitude comprise'the art
s of teaching; However, like .good medical practice. good ‘teaching is a- comblnatzon q'

of the science of learning and the artistry of teaching . . . : o

7 e L

lBrown,~ﬁertran, "Béhavior Modification:\ What It Is-and Isn't", Todavs' Educatiom, . ..
January-February, 1976, p. 69. | S T )

R i : . ; : )
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- k R - Teacher 8 behavior influences,pupils behavior. ; . . .

YUl A, _'Reinforcement.'°w111ingly or: not, teachers influence many of the .
L. ¥ consequences of their pupils' behavior. They give gradés ‘and c
o stars, smile and frown, praise -and - criticize,; ignore and reward.
+ = ' By providing certain kinds of consequences, teachers can influ--
S ence or modify their pupils' behavior. They|can increase .the -
e occurence of desired behaviors and. decrease he occurence. of
5 . those, ‘Wwhich are not desirable. . You'and .only. you can decide which
* »"behaviors youswant to-attempt. to increase or decrease.. The
. ‘ . iamethodology of - behavior modification has no. inherent value. orienta-’
~ e Lom - tiom. Each teachér can ‘personalize the -approach fie uses to coin-
.  cide with his value ‘orientation and Judgment with regard to -
influencing cthildren's behavior. e -
1. Positive Reinforcers. These dnclude. smiles, pats, winks,
B verbal_/pproval, tangible rewa-ds, earned points and stars, - -
o . and the appgeciation of peers. They are intended to encour- °
-» " 7" age productive behavior. The only way.to know if a reinforcer -
O - - 1is positive is to observe its effects.on the.behavior that d
' ' follows._ 1f it increases the strength of the desired behavior, . -
) o it is a positive reinforcer. Keeping individual differefices’
A “in mind is important. One 'pupil may beam with pleasure when '
: e . the teacher says, "I'm proud of you,” while another may cringe
o . at the same words. In judging the effectiveness of what you
= regard as a positive reinforcer, it-is important to- be
' attentive to the observab%e behavior of the child.
_f T ) " 2. Punishing Consequences and Negative Reinforcement may be
e ' used to deal with unproductive behavior. Social disapproval,
S of various kinds 'is a potent type of negative reinforcer,
-0 - . but its specificveffects vary with the.characteristics of
' different groups of children. A problem with punishment is
that, while it may cut down on questionable behavior, it
. . doesn t necessarily create productive results. When punish-
“ “g\ ment (a scolding, criticism) is used, it can be a double~
N edged sword because often a child's desire for attention’is
. greater than his dread of punishment. Then, too, what the
b : N teacher expects’ to be a punishment may prove to be a positive
' A reinforger instead--for instance, the child who becomes a

. ' \\ hero to-®Ris peers when he is scolded.
) AN

b.  Timing of‘reinforcement;*-The more promptly reinforcement follows
an act, the more effective it will be. A teacher who walks about
the classroom attending to the pupils and commenting .on their

- .~ work is more effective than “he one who waits to comment at the

" : : "end of the study period. .Feedback and grades received immediately
LT after the completion of work are more effective than those ;received
s ' a day ?r week later. ‘o

©

. y
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c. Shaping. One way of staging this principle is to say a big
behavior is made up of many smaller behaviors. As you set forth
to change a child's academic or social responses, you must_
recognize behaviors that are first approximations in the direc-"

% tion of the target behavior you are after. When a child doesn't
make a desirable response that can be reinforced, ‘approximations
to the behavior can be reinforced instead. For eéxample, a child
who disrupts the class by singing loudly can be positively

reinforced for humming softly. This may seem somewhat "unfair"
because even soft humming when the class is engaged in other tasks .
is not conducive to a productive classroom atmosphere. Yet, &
gradual shaping process characterizes most of human development

f; Skillful and patient shaping can ultimately prove to be highly

effective.

D8}

»

d. Satiation. Continued reinforcement of the same kind may .lose
its effectiveness. In that case, it's time to try to another
approach. For example, you can change the stimulus materials
(a different book) or the reinforcer (stars instead of free
time) But you should change only one thing at a time or you
won't know what is bringing about improvement
e. Schedules of reinforcement.h Once behavior has been established
it is more effective to give the reinforcer only some of the
time rather than every time. If the child never knows whether
the reinforcement is coming, he won't be disappointed on the
one hand or bored on_the other. The time tq shift to«partial
a7 - reinforcement is before the reinforcer has lost its power. . An
‘ advantage of intermittent reinforcement is that the child tends
to sustain his appropriate responses while the frequency of 'pay
off" is being reduced. By using intermittent reinforcement
skillfully, you can avoid the pitfalls of the child's deciding
the game is /over and/or his resenting dependency on an arbitrary
giver or wi}hholder In addition to a 100 percent schedule,
there are many types .of reinforcement programs Reinforcements
might be given 25, 50, or 75 percent of the time. They might
occur after a certain number of correct responses or after a
particular time period (for example, after 10 minutes of non~
trouble-making). When a positive reinforcer is withdrawn, the
frequency or magnitude of the reinforced response usually shows
a decrement ) , .
f. Extinction In some cases, simply ignoring unproductive behavior
is effective in extinguishing it. That is, nonreinforcement
of a given behavior tends to lead to its extinction.

o

ey




bevelopingjg Token Economy ?rggram

. .: e y &_r . . ) ~ . B ‘: ‘

The use of taken reinforcement programs has become widespread and their
L

|ccess hss been repeatedly dwmnnstrated. Ptograms have not only been
|ccessful with normalichildren buf vith embtdonally,disturbed,,retarded,
?erdctive.‘autistic. and delinquent~children;as°well.

When organizing * token economy (reinforcement) system it is recommended

st the following five steps be‘a starting point:

- Estainsh reasonsble and ethicsl goals which fit your personal value
?orientation and which are clearly defensible ethically.,

- Make specific, clear, and fair rules for the student(s) with real
N ':consideration for the "input" of the pupil(s)

L= 0 bserve and record behavior. T
e ,)Increase productive behavior.

— Decrease unproductive behavior.

tablishingfkeasonable “and Ethicsl’Goals EE EU I; ' ;;_i.j
You and only you can decide what is reasonable and ethical when you set .

ucational goals for your students Before inaugurating %ny kind of program )

r the children you teach, ask yourself L N ..;Jg% ' Q:

== What kind . of behsvior interferes with the learning .process in the
_class, and what is annoying to you, but harmless to the 1earner(s)°

-~ How much freedom can be permitted without interfering with the rights
of other etudents’ .

-- How can ypu define your standards in language that the children will
uhderstand? o

== . Are your standards really for the benefit of your ‘students or for
your comfort’ - : '

-

i
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- ‘Are thinking of helping the disruptive student(s) learn better or
just decreasing the disruptive behavior?

53

-— Bgfore you decide to use punishment, have you exhausted the positive
possibllities?

ﬂ:°°: “What evidence do you have thatyoétumthods work?
'~ == UHave you discussed your goals,ggr the student (s) gith the student(s)? ~
== Have you discussed your goals for the student(s) with the parents?
One advantageito the token reinforcer approach is that it encourages one
to set.specifi: behavioral objectives and to iasure that decisions are based
on data objectively collected. "The more you involve the student(s) and parents -
in the plans, the more.effective the plans are likely to be. The most effective-

results occur when everybody gets into the act, ‘when the rules are cIear to all -

and the teacher is consistent in the procedures

Making Class Rules N L s
. “‘ - . . . -
Often a student(s) can participate fully in making his own rules for con-

- duct and the reinforcers that apply to its SOme teachers feel that this

' approach does not fit their xgéle, while others consider ita productive o

‘technique., Here are a few guidblines ‘to follow. T . . -

‘3;- Keep therrules short and to the point. -("at your desk éhen the bell
rings.") . - J

B A
- oo v

V- Five or six rules are ehough Startuout’with one or tuo and addt
i others. later.- Modify the rules gradually frpm simple to complex
(sraping) '*-“T RS R I : I : T
p— Try to phrasethe rules positivély ("sit quietly while working- rather
than«"Don t talk while working ") _ L N
- Review the rules with the studentCs) at: times other than uhen sorieone -
‘has misbehaved. Call attention to ‘position examples of observing the

rules S *L.RL_, e T R .
rw‘~~ LT L . ) S ‘,_
Test the clarity of the rules hy having a. student explain them to.:
another S e . .
o ///




Tobservingrand'Recordingfnehavior

" Once you have identified the specific behaviors you want to change keep

an objective record of the student 8 behavior. This way you are able to gauge

the effectiveneso of the approach. ST w;;;//k//fffj T -
, . - , ,

There are several wayg of recording specific behavior. Typically: the
teacher'keeps his/her'own record. If a colleague is available he/she can keep

a record of behavior. .A piece of masking tape on a student s desk is a con-
4 \
venient way to make a record. Each time you initiate contact with the student

at his/her seat you can mark.it.on.the tape.

- No matter what.method is used,#you need to record regularly, perhaps in'

15-25 min. intervals. It will be: difficult to tell whét effect x ur behavior

-

.is having if you don t have a record that describes the frequency of the

behavior you wish to;modify.

Increasing;Productive Behavior

It is extremely important to catchﬁthe student(s) being productive. Point

.. out. productive behavior to the class by praising the children who are paying

attention, ,("That s right, John, you re doing a good “Job™) One caution

& )
unless deftly used -public praise can‘be embarrassing rafher than reinforcing

for gome children. It is alss important that attention and praise be givenf

" at the very first signs of productive behavior. L ;“' ”3 ' .
-The advantages of a token economy system is that“tokens help tailor the

reinforcers'toeach’youngster.\ This may not be easyffit ;ill require con-
siderable ingenuity on the-partipf the'teacher,to know what is rewarding for
ailpstudents. Observing what the-youngsters do»when they freely“choose can °
“give the.teacher ideas for:positive reinforcers Tokens allow the student(s) »w~m;_—

l .

to pick and choose from a varietyof different rewards If tangible reinforcers

sre accompanied by praise, the praise may in time become"a reinforcer




—

Decreasinggvnproductive Behavior

This may ‘be very difficult to do at first. Nonproductive acts are often

S
i

ﬂ”attention-getters. IgnOring disruptive_ behavior often can be very effective

”"1n“¢x:1ngaiahiﬁg“1t. ‘Any” behavior which does- not- threaten the safety of
. ~}‘
Wothers can usually be ignored.

When the behavior cannot be ignored it mayfbe necessary to place the

child in isolation or remova1 from the class. Tsolation is often effective
when applied swiftly and for a short period of time. ' T
A general caution for teachers is don't try to do too much.
. Hhen teachers engage in a token economy Pprogram; they generally have tohw
put in extra time and effort. It is -important for them to receive reinforce- e
., ment for their efforts as it for the children to receive theirs. |

An act of support by - administrators or supervisors by stopping by the

]

“classroom may be sufficient.

5

An example of the success 0. 4 token reinforcement program is. that at the o -

"Rainier Elementary School in Buckley Washington.j‘. -
. # o *

The purpose of the program was. to extinguish inappropriate and incorrect

-y

' bebavior in 37 pu ls who were-severely retarded. The reinforcers used ~were

L
y

MsM's: and verbal and nonrverbal approval. Later‘poker chipa vere ‘used in lieu

of M&H's. The children could exchange ‘their earned chips for balloons, whistles,

Y

- andy bars, etc.‘. ;'_, . R "., . e - v

\
At the end of\the year. Hith four exceptions the 37 pupils hung up their .

ol a4

: coats upon entering the room, took their seats Quietly. and waited for their

a

?ceasional reminder.; Eleven children had advanced to:

‘fi assignments with only.

| the point of working a1one on programmed material that took 10. to. 30 minutes toalew:

‘omplete.~ Of these 37 1& had never attended school before, 3 had been dropped_’, 5

L earlier for incorrigibility, and f0ur are still considered "severe behavior a




Most research in the field of behavior modification has been with normal

-

' elementary school children. It has been shown that as children mature, ' e

° o

attitudes toward school change. Adult social approvals diminish in importance

T and-peer-. approval increases in importance. DR

e PN

One reason that the secondary achool has been ignored by researchers is
difficulty encountered in finding reinforcers, other than social. which the
teacher controls. Many high-interest activities, such as smoking. drinking,
car-driving, etc., are not within the. purview of the classroom teacher.

Secondly, the short period of time a teacher spends with a student at

-the.-secondary level. limits the- effectiveness for a token aystem.

»-—~~«—_i~m~Fina11y,wsecondarywadministrators have a. reputation for resistance to

experimentation.
W ) fhe secondary'picture is not hopeless, while the reinforcers may be

'different, the principles still apply. Hhile high school teachers do not hold .

many reinforcers that are important ‘to adolescents. parents do. The Anne Arundel
| uLearning Center in Maryland utilizes contracts in which parents agree to pro- h

-vide the student with a specified reinforcer contingent on specific behaviors
'iin school._ Some of the homebased reinforcers used are money, driving ‘the- 2

family car, parent signature on'work permits, opportunities to work part-time,
days off from school’ and even a’ Vacation trip to the beach

In conclusion, the use of reinforcers proves to be a remarkable and \
4

.powerful tool in changing behavior, and there is increasing evidence that the
e B o

"principles are equally effective at all grade levels

The biggest issue in the use - of a token reinforcement system is rot that

.of changing behavior but the question of what to change and when to use’ it.
R < . : .

i




S - . © REFERENCES = o

o
&

Ainsworth. Len and Janes C. Stnpleton. "Discipline at the Junior High Level,” NASSP
BULLETIN, 60 (February 1976), pp. 54-59. .

-

" Ascare, D. and.S. Axelrod "Use of Behavior Wodification Procedures in Four *Open’
Classrooms." Psychology in the Schools 10: 243-48, 1973.

) Billingsley. Felix F. and’ Sandta J. Smelser, ™A Group Approach to Classroom Manage-
ment: The Behzsior Gane." IEACHINC EXCEPTIOLAL CHILDREN, 7 (Fall 1974), pp. 30-33.-

~ Brock, S., D. Brock and J. Willis, "The Effect of Tangible and Token Rewards. on the
" Pole Vaulting Behavior of High School Students," School! Applications of ‘eamning
Theory 4 (No. -3, pPpP. 32-37, 1972. ‘ ‘
\- L ,
Broden, ., R. V. Hall, A. Dunlap and R. Clark, "Effects of teacher attention and a
token reinforcement system in a junior high special education class." Exceptional

,/ Children, 1970, 36, pp. 341-349.

/

Braden, M., R. V Hall and B." nitts, "The Effects of Qelf-Recording on the Classroom
Behavior of Two Eighth-Grade Students," Journal of Applied Behaivor Analysis 4

PP, 191-199, 1971.. R O S

)

. Carlson. """"" D., &nd G. R. Mayer, "Fadinc: A Behavioval Procedure to Yncrease Independent.
Behaviors." The School Counselor/lB :18,.pp. 193-197 1971.°

"DicPinson. D..‘"Butfwhat happens when/you take that reinforcenent awav?" Psycholob) in,
the Schools, 1974- 11, pp. 158-L60. S S, . . o i,

o

-Drabnan. R, D Spitalnik. and K. Spitalnik "Sociometric and disruptive behavior as a
function of" four- ‘types of token reinforcenent programsﬂ Journal of Applied Behaviox

Analysis, 1974, 7, pp. 93-101. / . ‘» . Cs S _ , .

: Hewitt. F. M., F. D. Taylor. and ‘AL A. Artuso. The Santa Monica Project: “Evaluationm .
of an engineered classroom’ design with eootionally disturbed children." E\ceptional

» . Children, . 1969, 35, pp. 523-529. 5 . e
'Knapczyk D. R. and G. Livingston. "Self-recording and student teacher: supervision.-'
variables within a token econony " Journal ‘of Applied Behavior Analysis.ul973

6. ppl 481-*86- ) - * ) X &y . .

3 - -

Koch L. and N. L. Breyer. "A token economy for the teacher." Psychology in the Schaole, _\'
+i . 1974, 11, pp. 195-200. -, L o L e

. i
K 2
N

Koppel ~Dale, "ﬂishandlinr of Discipline Problems‘" EDUCATION, 9’ ’iovember/Decenber.

11972), pp. 182-184.-
> ;}.

Ladd Edward T.. "Regulating ‘Student Behavior Without Ending Up in Cour:," PHI DELTA wa;¥mf
KAPPAN, 54 (January, 1973) -pp. 304=309.. _ . . e

o

Leggett, Stanton. "How One School System. worked to:Ease Its Discipline Problengg"
AMERICAN SCUOOL BOARD JOUPVAL, 164 (H1rch 197;) P. 31 : L N

A
heal ) ) -




REFEKENCES (con't) -
) ' >

McLaughl!n. T.-F., and J. E. ﬂ1laby. “Development of proccdures for classroom token
_economies; In E. A. Ramp and B. L. Hopkins (ed.), “A new direction for education: N
behavior analysis,’ 1971; Lawrence, Kansas, "The Support and Development Center for

Ebllow Through," 1971, pp. 29-40. o ) e ‘ .

MbLaughlin, T. F.\and J. E. Malaby, “Intrinsic reinforcers in a classroom token economy.
Journal of Applicd Bennvior Analysis, 1972. 5, pp. 263-270.
e 8l
'O'Leary, K. D. and- R. DraLman, "Token reinforcement programs in the classroom. a review," ~
Psychological Bulletin, 1971, 75, pp- 379 -398, :

. 0'Leary, K. D. -and P. Lima, "A token. systcm failure.f Unpublished manuscript, Qtate ' -
N University of New York, Stony Brook. New York, 1968. ‘ A

"Violence.in the Schools: Some New Solutions," AMERICAN SCHOOL BOARD JOURNAL. 1962,
(January 1975), pp. 27-37. _ o

Wolf, M. M., D. K. Giles, and R. V. Hall, "Experiments with token reirforcement “in a
remedial classroom,"” Behavior Research and Therapy, 1968, 6, pp. 51-64.

a




a

7

o

. : A
e . ? .
_ ALTERNATIVE TO SUSPENSION: IN-SCHOOL TUTORING
s " eessssee an in-school suspension program for junior’or senior i
high school age students, featuring special-contract tutors
supervising lesson assignments made by regular classroom
teachers.
This program is recommended as an approach to. ré&ucing disruptive and truant
behavior by a consortium consisting of Virginia Schcol Divisions, the °
© Virginia Department of Education, ard The fppalachia Educational Laboratory.
Additional information on tiis program ma? be obrained from:
Mz, Leenard J. Rogexs _ S _
Directur of Iastruction . i . . o
Chesterfield. County ' : W o
el Public Schools - - ' ’
R Lo " Chesterfield, VA. 23832 ~
nformation on’ the participation of the Virginia Department of Education in‘ ’
the Consortium may be obtainea from: - . :
” , Ty ‘ g s
Co T | T | -
R : : . Mary P. Lovern . o ST - R
e ‘-Suvervisor of Pilot Studies” .. el
U - P.-0. Box 6Q . : i T _ - T
- ¢Richmond VA. 23216 SR R S
Information on ‘the participation of the Appalachia Educational Laboratory in -
the Consortium may be obtained from: = - : L SR
A . “% ‘ V_‘ Appalachia Educational Laboratory .o e
: < . i Thomas P. Ryan - T,
e - Nelson Street = _ - ) oo,
) : o Rockville, MD. 20850 ., =~ -~~~ . T
! > LR ® - ! )




v T MASSIST"--Alternative to
SR ¢ Suspension-In-School Tutoring .
(Pilot Tested in Chesterfield County Public Schools) T .

©

- This is an in-school suspension program designed to (l) decrease the
number of out-of-school suspension days without significantly increasing the

T number of days outside the regular classroom; (2) improve success in regular

3

: classroom courses- and (3) improve student attitude, - - ‘ .
) Two of the four junior high schools with the highest proportions (days

- per 1,000 students) of absences resulting from suspensions during the l976-77

school year serve as the experimental group._ The other two schools serve as

the control group. In the experimental schools, the principal ‘has two alter-

Wt natives for suspension.' to:suspe d t“dents from schooIMor to~ suspend students‘*“”"“‘

3

to a. tutor in the school. In the control group, ‘the principal is able only T e s

N
3
-

bto suspend students from school. ' _ N |
> . College.graduates from liberal arts programs ‘are employed and assigned

. to teaching stations uithin the experimental schools. Hhen a student is sus-

pended to the tutor, the principal ensures that the student s regular teachersli

. Y
[ to
-

IS provide the tutor with lesson plans and course assignments for the period of

ey time for which the student has been suspended At the end of each-school day,
\' .
\\< ‘the regular teachers are provided with a form showing the student s progress

¢
~

\\nd bebavior during that day. e A B -

o . . . ! o

\ihe pretest using Tennessee Self=Concegt Scale is administered immediately

to each stu nt the iirst time he or she enters the experimental program A

b

;~¥4-—participated in the exp rimental program A posttest pnly is administered in




The first objective is assessed by éounting the numbers of in;school and
out-of—school ;uspensions.(and suspensionﬁdays) compared‘with the-previous
year for the participating schools.

v

7 The second objective is measured primarily through the Self—Concept Scale

t

(pre-post) mentioned earlier.
> ) ; .

~ The third objective is primarily measured through a comparison of the
) success in regular classroom courses of experimental and control students and

through a. comparison of the past success in regular classroom courses of the

' experimental group.
" The opqrating program has the following chracteristics'

1. - Students are assigned to this program in lieu of suspension from oo

: schoo1.——This—ogtion—is—exercised_by _the school”assiatant principal e

. who will determine a minimum: numben of days a student will ‘sérve. L ;
« Exceptions to in-school suspension- (a) drug or alcohol violations, .

] . and (b) explosives. : S . o - .

. : o o

‘2. . The.length of time for which a- student is assigned may be less than . Ly
L three days, three days, or five days. "If a student fails to satis-

factorily’perform during any assigned day, an-additional day will be-

h\kkv ' ) added. Alternative of suspension-from school may be opted by parents
N - Qor the school assistant principal. . . s
. .\. . ¢ 9 5 : . . . . . : ' )
' \g " 3. Students who disrupt the- in-school suspension program may then be L
SN suspended from school in accordance with: their status when assigned, ' R
N T or, after review of other factors. " e v . : S

J

-

f&: _Class size should be kept to a maximum of 10 students.

; 5.‘\;Academic responsibilities--lesson assfgnments are to be: made by,
: }appfopriate classroom teachers and .assigned to students who are
g fo work under ‘the direction.of the tutor/monitor. Cred;t will be .
P given for work satisfactorily completed. L ‘

C 6. Personnel qualifications--persons hired for this program shall be B o
o ) i under‘special contract.. No specific aubject endorsements are o ;g
AN I L'tnecessary but ideally the person will have a- sgeneral background ’ -
B o to" enablekhim/her .to help students with a variety of academic
FE ST disciplin :

LT
e v

——— N S

~
*o.

o 7: The tutor/monitor is employed for the full teacher.contract day.
i . T . v . AV

RN L'-_ ; L w

k]
.\




8. Other duties, such as being used as a substitute teacher, may be
assigned by the assistant principal should no students be assigned

or present on certain days.

9. ' Emphasis should be stressed on the suspension option. of this
program, rather than to look upon the option as “erisis inter~

vention.'

fThe_operating procedures are listed as follows:

o

1. Students will be assigned to the program only by the principal
or assistant principal

2. _The length of the assignment will be left open and will depend
on the progress of thé student while in the program. ‘

. 3.  ‘While in the program, students will work on appropriate class
» assignments”submitted by the teacher for the students who are
-assigned and other work assigned by the ASSIST tutor.

4. Students will understand that the work is to be done before their
return ‘to regular classes. e .

[_5. i”Counselors will go to the ASsIST Program when “one of their .
counselees 1s assigned there and make arrangements for counsel-
ing sessions/after the suspension period. _ : .

-~

C 6. Students will use the restrooms .and water fountains in small -
®  groups under direct supervision of the tutor at times ‘other

;7w " “than regular classes.
7 /

3 B

./ Students assignéd to’ ASsIST will not be allowed to sit. around -
/. and do nothing. This leads to additional disruption.-

o 8/_'.Students will be assigned to’ ASsIST on’ an all-day basis. L

§. ‘Students assigned ‘to ASsIST will continue .to befisolated from
/. = the rest-of the school. Assignments to ASsIST is for punitive

" and corrective- purposes ot

o /Lists of operating rules and regulations for students, as well as the

three types of reporting forms used in program operation, are available to

potential adopters of this alternative Preliminarylevaluation data from the:
/ t

first semester of operations (1977 -78) -are provided on the following pages

.. OQ

.
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| ASBIST
e S Susgke'ns:loﬂs'
| A (January 1 to May 1)

" Out-of-School

. o S " Number of S;udenfs - ’ _ Days Suspended '
S | . 197677 199778 .,‘ 1976-71 C o 1977-718 -
Schobl;_Ag - 11 s -7 6 o w
School B - 39 60 22 206,
R School C L _22_\ | _4 233 | | iy
| . TOTALS 126 - <72 520 B
: o oo , ° e o:.._,, o ln-Jic hg g],‘_h*._;_ ' - - _.,; | : I )

“

Days_" Suspended _ . L

- Nuu;ber of SEudénts - 3 _
-1977-78°. - . 1876-72 . 1977-718

e L. 1976-i10

. ? Scho?lA 2 0 123 . Rk . 0’ K : _]_,:66 s “ T
e “Shool B - I o0 R~ VIR o e
Ceocmomist. C 0T oam e o o0 e B

QO ;
FRIC el
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1.

2.

» v

T

2

r . ° a

Do the students regular teachers provide you with. lesson plans and course

assignments? Please estimate the°percentage of teachers who do this,

e -

~

'School A Yes “' s .
School B - Yes
School C Yes
School A 1002 .’
. School B 95%
School C 752 s

!

Do the students' regular teachers consult with vou daily? If some of the

. students' regular teachers ‘consult with you, estimate the percentage who

do so on a daily basisi

o

Yes ;

2

School A '/

'School B Yes ’

School: C No_~- ’
" School A - “40% R

Schbol’B C %

School C. 5% !

°©
% e

<«

What percnntage of the. students” regular teachers have observed the in—
chool suspension‘program for more than 15 minutes during a day’

School c .

9

Sehool ‘A ) All department heads -
- School B _x> ez . 7 S -
'School c OZ
Has the psychologist assigned to your school consulted -with you’ How many T
© times? - ° . . T s
*  School A .7 “Yes e i
~School B, -+ Yes- - R
‘School C. C'No ; -
.~ school A 10 .
- School B 1 -
0' ’

'Before beginning the program, did you spend any time with the head guidance

counselor and the department. .chairpersons?
- time did you spend with them?

o~

If that was possible, how much

y

Vyoos

. School A,, : Yes R o ‘o . L
. School B~ . : Yes ‘ o ~ : :
. -SchoolC " Yes
~ - .School A ,Long enough to give a basic explanation of the prog-am
~- School B; Twenty minutes with the guidance counselors & _
o .'School C One class period observing in each department--One =

brief (five minutes) conversation with each chairperson.

«

- “-; ol . - ST ’ :
° .



INTERDISCIPLINARY TEAM-TAUGHT EARTH SCIENCE, ENGLISH,
AND’WORLD GEOGRAPHY FOR LOW ACHIEVERS 3

. - . . B : ~ N
* . ' - . N 3

Ny

.
. . p . ‘
cecesees @ h-teacher team-taught English, Earth Science, i
and World Geography course for low-achieving 9th grade -
students-focusing on improved attendance and atqitundinal .

change.

L4

This program is recommended as an approach to reducing disruptive and truant
-behavior by a consortium consisting of Virginia School Divisions, the
‘Virginia Department of Education, and The Appalachia Educational Laboratory.

Additional information on this program may be obtained from:
o ‘ ' ' Y
. - . Dr. Eunice A. ‘Powell or .
e Mr. Joseph Myers
C : Harrisonburg High School
»300 W. Gtace St.

L»f o 'Harrisonburg, VA, -2;891‘. ¥ _Zf' : _ .

’ Information aon the participation of the Virginia Department of Education in -

the Consortium may be obtained from: -°

-
1.

Dr. Mary F. Lovern
N , ' Supervisor of, Pilot Studies
vl .- . P. 0. Box 6Q
y f”R,ichmond ‘YA, 23216 ¢

w R o . ..' o . o . R \

Information on the participation of the Appalachia Edncational Laboratbry in

the Consortlum'may be obtained from

- | . "

:? . ) . Appalachia Educational Laboratory L.
) ‘; N Thomas P-. Ryan s ] N o :
oy . * .7, . 5 Nelson Street ' o SRR .
. 4,.  Rockville, MP. 20850 | -

«

.
s
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* . The Effect of Participation in. an Interdisciplinary,

”T@am-Taught Course (Earth and Man) on Attitudes and Academic -

Achievements of Low-Achieving Ninth-Grade Students '

(Pilot Tested in Harrisonburg City Public Schools)

»

.2

°"].‘hia program~was deaigned to determine if nintﬁzgrade atudents partici-
ing in an interdiséiplinary,,xeam-taught Earth Science, English, and
'ld Geography course will demonstrate significantlyagreater_improvement in—7 "~

!

itude and content area knowledge and skills than ninth-grade students

. 1 o =
ticgbating;&n separate Earth Science, English, and World Geography classes.

©

The pilot program had the following knowledge outcome objectives--

feﬁdL To‘determine the effect of participating in an interdisciplinary,.
;team-taught conrse -in attitudes toward self, peer group, school,
Y ;;,and society as measured by the California Test of. Personality, -
Y ~ ‘school attendance, drop-out rate. courae se ection, and Estes- .
’ -Attitude Scales.wyk ‘ . o . ‘

l

G, 0 ‘To determine the,effect of participating in an interdisciplinary,.
.-teim-taught ‘course on (1) skills and concepts in science -as indi-
_ camed; ¥ Dubins Earth Science Test, (2) skills and concepts. in
' ' JGeography .a8 indicated by the Geogragherchievement Test
for Beginni;g High School Students, (3) skills and concepts in
~English as: indicated by the Cooperative English Test, and (4)
skills and concepts in Reading as measured by the Stanford Diag-

.-nostic Reading Test. j .. L ;
. " (
These object ves. relate to the following hypothtses . <t

f—.._.._
B T

"0 Students participatinﬁ'in the Earth and Man interdisciplinary
.. course will demonstrate significantly greater positive attitude
" change. toward themselves, their peer group. school, .and society
~ as measured by the California Test of Personality and The Detroit.
Adjustment Inventor ‘than those students-participating in separate
' Earth Sc ence, English, and World Geography classes.

0. Students participating “in the Earth and Man interdisciplinary

. ,course will demonstrate significantly better attendance than L
'those participating in separate Earth Science, English, and
‘World Geography classes. .

-

)

Cent ) v ’ ° : . “ . !
e . . &
. «t . . B ) o



~

o Students participating in the Earth and Man . Interdisciplinary
" course will show significantly lower -school drop-out rate than
' students participating in separate Earth Science, English, -and
Hbrld Geography classes.

o Students participating in the Earth and Han Interdisciplinary
° course will demonstrate significantly greater positive ‘change . .
7. in attitude’ ‘toward Sciénce, Social Stud es, English, and Reading -
7 than students participating in separate Earth Science, English,
- and: World Geography classes as measured by the Estes Attitude
Scales. . & - .

o Studentm participating in the Earth and Man interdisciplinary
” course will demonstrate significantly greater improvement on
- the Dubins Earth Science Test, the Cooperative English Test,
S the Stanford Diagnostic Reading Test, and will-‘select Science
) courses: as electives significantly more often than students
e participating in .separate Earth Science, English, and World
) Geography classes. . .

o "There will be no significant difference between the simple gain
.scores of boys and girls. R

‘o The subjects of the pilot study were 35 ninth-grade students at Harrison-
: {

burg ngh School enrolled in the interdisciplinary course Earth and Man and

25 ninth-grade students enrelled in’ separate Earth Science, English, and

{

'World Geography classes. The students in the experimental group were homo-

'generously grouped and had been identified as low-achievers with poor attendance
) w

laand negative attitudes toward themselves, others and school. The students -

» g

. D
in the control group were not homogeneously grouped in their three classes.

.The atudents in thf interdisciplinary course constituted the experimental

L ey

'group, and the students in separate classes constituted the control group.
The treaiment was. participation in the interdisciplinary, team-taught

'ﬂ.Earth .and Man: course combining Earth Science, English World Geography, ‘and

- ~
n

| Reading content and skills. The control group participated in separate Earth

Science, English, and World Geography classes in which only one teacher taught

*

each class.

PO ,

o
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’

‘Three types of measuréh were used. Simple gain scores were used to L
_qv measure changes in attitudes. ce ntent knowledge. and content skills; percent-

ages uere ‘used to neasure drop-out rate and science course selection. Total
\ -

days of- school attendance were tabulated..
The subjects were given a series of pretests in October to measure

~ their attitudes, content knowledge and skills. The tests given were the

Dubins ,arth Science Test, the Coop_rative English Test. the Stanford

iagnostic Reading Test. the California Personality Test, and the Estes

Attitude-Scales. The: Testing Supervisor of the Harrisonburg City Public

Schools gave all of- the tests except the Stanford Diagnostic Reading Test
to the control group. To substantiate the similarity between the groups.

s

w t test was used to indicate the sameness of pretest scores on all tests given
to both groups. ,
o At the end of the school yeat in May, posttests were administered to
both groups. in order to calculate the simple gain scorzs. Total daily
: attendance was tallied’ for all students, the percentage of students dropping
- out of school was. calculated for each group, and the percentage of students

e1ecting a science course was determined.
o The data was analyzed in the computer facility at hadison College A
number of t tests were appliea to pretest and posttest scores of the control’
- and experimental groups to substantiate likeness of groups. - A number of tests
was also applied to the simple gain scores comparing ‘the growth of the experi-
mental group with the growth 6f the control group e
The results of participating in an interdisciplinary team-taught course

havewbeen‘encouraging. . ' ) Wy e

]




. Statistical data'have shown some improvement in the experimental'groupﬂfnl'

) especially in the area of attitude..,In individual growth many students—showed
" :
- a surprising increase. by changing three grade levels. 20 percentiles. or ¢

three stanines. ' This is indicative of a change in attitude toward test-taking

' and achievement in general.
. - I
The ‘Earth and Man course provided an environment in. which the student

could achieve success. Students' self. images have improVed dramatically.
One indicator is the school—wide decrease in discipline referrals within

this group. Another less measurable indicator has been a similar decrease

in overt hostility expressed toward each other'and school personnel. Further,

they showed an-increased willingness to work with individuals and groups,
L . . .

. greater participation in oral presentations, and cooperation in planning and

o PN

inplementing an individual study unit.

) - t
During the first six weeks'of school, the team was reluctant to under-

‘take field trips ‘of any distance or duration. "By the final six weeks, the SN
team, influenced by the positive changes An the students attitudes, had no - .
. reluctance to take them anywhere. .

¥

Detailed statistical data on each of the hypotheses tested are available

for examination by‘potential adopters-of the program.




.program ‘is recommended as an approach to reducing disruptive and truant
vior by a consortium consisting of Virginia School Divisiohs, the
inia Department qf Education, and The Appalachia Educational Laboratory.
- . . i

tional information on thia program may be obtained from:

'-_Dr;‘Phillip ‘Meekins - K
Director of Diagnostic and B
o Counseling Services
- Virginia Beach City
‘Public Schools - . - S
P. 0. Box 6038 o ’
Virginia Beach, VA, 23456

rmation on the participation of the Virginia Department of Education in
Consortium may be obtained from: .
o \-.. oo ' -
. Dr. Mary F. Lovern ' : . ,
- Supervisor of Pilot Studies . :
" P. 0. Box 6Q - ‘
Richoond, VA. 23216 _ ;

rmation on the participation of the Appalachia Educational Laboratory in .' . :
Conaortium ‘may be obtained from. ‘ . 5

o

. _ - Appalachia Educational Laboratory : = o S
R Thomas P. Ryan : ) e

: 5 Nelson Street - -
v T Rockville, MD. 20850 27 o
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An_XIn-School. Suspension Program ‘ a
(Pilot Teated at Virginia Beach City Public Schools)

o4

3

An in-school auspenaion program givea achool‘peraonnel the opportunity

- to work with suspended ‘students in a separate environment from the regular .

claasroom, vhere individual problems can receive more attention. with the

focua on behavior modification. Problems of poor aelf-concept. the need for

more intensive individualized instruction. and emotionaI. aocial. and environ-
,mental difficulties can be administered to. ) |

During the 1975-76 school year, a pilot program of in-school auepenaion.

funded in part by a pilot atudiea grant from the Diviaion of Educational
-'Research and Statiatics. Virginia State Department of Education, was begun

in the. Virginia Beach Public Schodls at one high .school and one junior high
'achool. The problem was to determine whether the in-achool auapension pro-
'gram would be more effective than the traditional auapenaion system in chang-

ing atudent behavior,’ reaulting in reducing the number of auapenaions. Of

: even greater interest than the reduction in total auapenaiona ‘was the reduc~

A

tion in multiple auspenaions. following initial experience in the in»achool .
: auapenaion program. o
During the firat year of the atudy. the purpose was to test the effec--
tiveneas of an in-achool auapenaion p1an as an alternative to outjpf-achool
»auapenaions traditionally uaed in pub1ic schools. Suapended students con-
w' tinued to attend achool but in different capacity. Theae atudents vere
' ‘placed in a reaource room for auperviaed educational activitiea. Procedures‘~

.0

’.uore eatabliahed‘for a atudent 8 referral to-the resource room and return to

i




“
N

regular clasa. ~» Social. activities. value clarification, English. .and mathematics

were atressed. In thia aeparate environment individual problems received

attention, with the focua on behavior modification. Problems such aa poo:,vy
- .
aelf-concept- the need for more intenaive individualized inatruction, and

&

emotional. aocial. or environmental probleme which evoke improper behavior

were identified/and more effectively managed in aeparate, in-achool setting.
_ Additional study was conducted during th€'l976-77 achool year to evaluate

the program 8 impact on students' attitude, achievement. and social adjustment,

©

as well as to verify the first year 's results.’ Three additional achoola were

5

_added to the program. _ _

‘The intent of the second” phaae of this atudy waa to: (1) validate the
firat-year results by uaing aingle and multi-group time aeriea dea;gna'
(2) evaluate the effects of the program on student attitude and achievement
by uaing a compariaon group design, 3) assess the impact of the program on
attitude. achievement. social adjuatment. and career plans by the uae of a
longitudinal atudent profile' and (é) eatabliah a set of criteria against
which potential auapension room coordinators can be acreened.

.f The experimental group for this study was the l976-77 atudent bodies of
one high school and one junior high school. The control group was the l974-75
student bodies of the same two schools. The selection of the schools was

' baaed on general overall repreaentativeness as compared to their counterparts .

in the Virginia Beach School ayatem in terms of atudent body size, socio~

economic atatus, sex and race'distribution. and average number of auspensions

per achool year.

.;lj B o




;/areealso”ivailable to potential adopters.

o

" Indication of success in the~effort to réduce suspensions, and parti-

}culatlv multiple suspensiona. occurred during the firstlvear of the pilot
_'program. The number of studénta suspended four or more times was reduced by

- 94 percent at one school and by 77 percent at the other school compared with

the preceding year. hultiple ouspensionsucontinued at reduced rates during

the second year of_the study in the two original experimental schools and at

3

three schools added to the program.

Attitudes of parents. teachérs. and the community:are very favorable

to the program. Parents viewed the program as a positive approach'by.teachers'

and school administratora to working with their children by providing firn

"control and making the -suspension period a lesrning experi-nce rather than

a wasted time of unsupervised.freedom. Teachers expressed appreciation fnr '

administrative _support in discipline prrblems and for their involvement in

'corrective measures taken. Conversely. most students disliked the experience.

and recommended to others that it be avoided.
No increase in student achievement was found. A slight dec'ease in

grade point average was observed among a random sam;le of studeqts suspended

two or more times in both experimental and control schools during the second .

semester of the year. Student attitude toward school and learning was found .

to have improved at the experimental junior high school while it declives

~ at the control junior high school. At the senior high school level. there -

vas a decline in attitude toward school and learning at both the’ experimental'

i

o and control schools. with a smaller drop at the experimental school.

Detailed statistical information is availnble from the 1975-76 and

.1976-77 school years:_ Forms and procedures for*implemenoing the program

e
o
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“A COMMUNITY. ADVISOR ALTERNATIVE EDUCATION MODEL

=2 - ) ' -
¢ 2

vesieev. a middle-school tutorial program which uses adult |
advisors hired from the community, featuring a low student/
advigor ratio and an individual plan for each student.
This program is recommended as an approach to reducing disruptive and.truant
 behavior by-a consortium consisting of Virginia School Divisions, the- yirginia
.Department of Education, and The Appalachia Educational Laboratory.
Additional information on this program'may be obtained from:

- d T e

Dr. Fred D. Gillispie
Coordinator, Data Manage-
‘ ment and Federal Programs

_ . o Lynchburg city' Public Schools _
. ~P. 0. Box 1599 ;
: Lynchburg,rVA. 24505

>

Information on the participation of the Virginia Department of Education
in the consortium ‘may be obtained from:

Dri Mary F. Lovern -
. Supervisor of Pilot Studies .
. P. 0..Box 6Q_§ T .
' Richmond, VA. ‘ 23216

- o

. ; .
Information on the participation of the Appalachia Educational Laboratorv
in the consortium may be obtained from

~

Appalachia Educational Laboratory
Thomas P. Ryan o
. 5 Nelson Street .
Rockville, MD. 20850 SLmTR




" "A Comminity Advisor
S .. "Alternative Education Program .
w5 _ (Pilot Tested.in Lynchburg City'PublicISchools)

.
P -

" This program was designed for students between the ages of . l3 and 16

N~

with.average or below average ability who had little or no interest in .
traditional schooling and whose achievement was unsatisfactory with respect |
.to their préparation for a job or further traditional education.

It was‘hypothesized that a dramatically different program of motivation
-and training from traditional classroom experiences ‘would make a significant,

positive differpnce in the attitudes and achievement of these youth.

The alternative experiences in this program provided these youth with

n

ek

the empathy, close supervision, tutorial assistance and exposure to varied
learning opportunities that educators and adolescent and child psychologists

report-in the literature as major needs of youth "turned off" by traditional .

.school experiences.

One adult advisor was employed for five/six students selected for: the -~
alternative proggam.v An experienced schooI administrator was reSponsible

for coordinating thedr work Students in. the program ranged in age from

”n113 through 16. Advisors prosnessed a minimum of a high school education, a;.‘h;?

™ .

genuine love and coneern for you\ s and a good knowledge of the community

fand public schools., In addition, thh had use of an automobile. Prior to :~‘
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: or readiness for/additional training. An'individualised program was developed
/ ' ' .
. for each. student in the program. Ce ’ L

: In addition to promoting snd arranging for the career education of
l Pl [
students assigned to them. the advisors tutored their students in the school
- . Lo &; ,;.“

! subjects they/wetestudying. For most students the subjects included minimum

basic commuhication and computational skills necessary for survival as an

.adult. [»
/

Students were selected through the following steps-' . ['

-,l./ Criteria of eligibility vere determined by the -Project Coordinator
i and Middle School Principals, Assistant Principals and Guidance
Coordinators. ) o .

A .2, These criteria were distributed and.explained to the middIe
‘-school teachers, counselors and administrators. .

3. A list of ‘candidates for the alternativé program was submitted ’
to,the project direétor’ by. the.persons identified above.

4, ..Student records were examined and referrals for additional
diagnostic work made by appropriate personnel. _ -

5. Students were recommended for plscement in the prOgram by the f
Guidance Department of each project school.

/ ’ 6. Students rgcommended for placement and their parents were con-
. sulted and parental approval for placement obtained.

Staff were selected as follOwS°

1. A Project Coordinator was selected by the Superintendent of .
Schools. ' ),

2, . Description of the program'and'job specification for staff (advisors)
‘was distributed by the Division s Personnel Office through school
and ‘community media. o . , /

. ;
- . /

.3. All candidates were intervie&ed by a Division personnel officer
and the Project Coordinator.
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There. uas“a five;step staff development'process:

1. The Project Coordinator\arranged and conducted ‘two training :
sessions for the project advisors. One of these sessions was y
devoted -to gaining familiarity with community resources. The

" . R other was»deVoted to learning about resources of the schdols.
2. + All advisors attended a- seminar conducted by the DPivision’s
- psychological and guidance personnel devoted tc the characteristics
) - of adole§cent youth. - :

3. Bi-weekly during the project year, a coordination meeting was
<,conducted by the ?roject Coordinator for all advisorsl
. - Once each quarter during the first project vear, a meeting of
& -, the Alternative: Education Advisory Committee was scheduled by o
. the Project Director: The purpose of these meetings was to
recommend program revisions based on ‘experiences to that time.
5. An orientation session for all middle schoql staffs to. acquaint
them with the program was conducted duting September, to assist
them in making récommendations of additiénal students for the
. ‘ program and to gain their support for the pr-gram.

At

_ The Instructfional Programfhad these eight cha:ﬁcteristi&&@»
" ¢
- 1. Within one week after a student enrolled in this project, an
individualized alternative program was developed by his “advisor
and teachers from 'his home.school and guidance counselor. The . -
major portion pf each student's individualized program was drawn
| - from the areasd of cqnsumer education, job awareness, communica- ;;‘
-tion, computation ‘and. civic education. ‘

T 2. ,ObjectIves and accompanying activities were selected by the

' project coordinator with assistance from the, advisors, selected
. _teaehers .and.appropriate reprnsentatives from the business and

e " “fidustrial community in the areas of Consumer Education, Civic

" ~Education, and Career Awareness. .

.S
©

”F3. :The Division s elementary and secondary essential math objec-
" tives constituted the core of the computation component of the
: ficurriculum. ' : : .

L a;i_ﬂThe Division s. essential English program and appropriate reading
L. % - materials’ selected for individual student needs provided the
0T 'communication experiences in the curriculum.

S W Cos
ESEIN E
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‘5. Bach'of the'advisors was assigned.six students. . o A
63 - The amount of instructional >time each advisor. devoted to the
. six students Varied from three to four hours daily. '

7. .Instruction by the advisors in all instructional areas listed
et in .the "Curriculum" sﬁction above took place .ir locations through-
o out the city where it was possible for each advisor to arrange

" ' "a’ learning experience with the most "reai-iife" characteristics
. of that particular learning activity. o '
~o,', ( .

T 8. Semi-weekly conferences were held, of the advisor, regular :
' . 'teachers, and ‘others working with each student to plan and . S e
T coordinate thefr instructional activities.’ :

Outconie data was collected in the following ways.
1. Within two weeks of the: time a student enrolled in the program, ‘
. Wide Range -Achievement Tests and local tests in communication ' y
~° , and computation and Virginia Affective Questibnnaire and ' )
_ '~/ Impact Inventory Attitudinal Survéys are administered as pretest °
/ instruments. Near the end of the year, posttest instruments in
these same areas are administered. , : a : S S

2. Anecdotal records wvere made for each student throughout his -
period of study in the- program by his advisor.'

-

. I U - - s
3. .Each advisor completed every nine weeks, a form describing N
' each students progress in the’ following areas .
i i reading and writing achievement
computational achievement =~ = . )
- consumer, awareness . - . ‘ . B
_citizenship ' ' .
: Knowledge of{job opportunities in the community IS

“appreciation nf aesthetic qualities of the community .
salegple skills . . :

attitude toward self and others T K B
~parenta1 and employer vieus of student attitudes

3

‘000000 O0COO

These were reviewed by the Project Coordinator, advisors, and
counselors. .« ¢ . .

The pilot’test data indicated considerable success. While test data
averagesvindicated'growth individual instances'provided"evidence that
1 B

|
participation in the Alternative Program for many project students resulted

in greater growth tharn reflected by the - average scores. "‘f

’ * K .
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The average Wide Range Achievement Test score on the pretest the first

year in reading was S.l. Scores ranged from 2.6 to 8. 9. 0n the reading
' posttest, the average score was 5 4. The scores ranged from 2 2 to 10 5

I

One student s scores’ indicated a growth of 5 years, one, 3 years and

I SR " . . A . .
.3 students improved by 2 years B e b . o L
e, EE t ) : . e

"On the WRKT spelling pretest, ‘scores ranged from 1.6 to 6.8, with an
average score of 4.0. Posttest scores ranged from 2.6 to 7.8. The average . °

posttest scdre)wﬁs'4.7. Two students showed 3 years growth, one scored

.

2 years growth, andhfourteenihad lto2 years'growth. ﬂl n S

The arithnetic section of the WRAT pretests averaged.3.8,~with\scores
ranging from 2.3 to 6.8;- On the posttest, the average was 5.2; the range

* 2.3 to 7 7. Three students growth wasi3 years; three had 2°years growth

and. five students had l-2 year's growth. = = .
LY I " N N
o ° As in the first project year, individual. scores the second :year of the

¢

project provided evidence in instances of grovwth greater than that reflected

1
[ oo .
L o . . - \

| by the average scores. - L B : T,
The average Wide‘Range—Achievement Test score on the pre-test in

1reading the second year was 3. 9. Scores ranged from 1 8 to 6. 9. 0n the . ;;Q;j:

'reading post-test, the average score was 5. 0. The scores ranged from‘Q 6
i . e B
to 9.1.. 0ne student s scores indicated a growth of 2 years, .one, l 7 years. N

)

l\\ 0n the WRAT spelling pre-tast, scores ranged from 1. 2 to 5 5, with an

o ..

,\ EN

_average score of 3.3 Post-test scores ranged from 2. 6 to 5.8. The average, g

-; ." \ C , ’ . . '
.pOst-testfscore was 3.7, One‘student showed“2r5 years growth and;several

3
- -
a

fhad.i»:iz' years growth. .

$

-
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The arithmetiq section of the: WRAT pre-tests. averaged 3. 9|

- Q

ranging from 2 3 to 5:3. On the post-test, the average was h 9' the range

2

years, three had almost 2 yearss-

with scores

;

v 2 3 to 7. 1. Oné student s growth was 2.5
srowth- o 1 A

Bven though grouth was reflected, project staff feel actual progress
was"greater than these\scores indfcate, but point out that students had

completed testing in their regular classes just prior to final- project evalua-

L

tion and errressed a feeling of dislike and tiredness of so: much testing :

It should be further noted that results of a survey,of project students
\,'~,~ -

teachers from xhese students regular classes indicated that 72 percent of oy !
the teachers felt that participatian in the project. the first year had been

- of help to. these students, with 40 percent saying it had ‘been of much help

- » <

The second year 674 321: the program had he1ped P

-

‘ ':t Similar results were obtained the first ‘year fromathe pre and posttests .

o

‘of loca1 computational and communication skills 4 Several individual students

1

T On the pretest of math computational skills, students ranged from 0 to

-

T 24 mastered ofthe 28 identified skills.’ The average was 9 skills (32 percent)

grodth reflected a greater change than the combined average scores indicate.

On the math posttest, project students ranged from 3 to 27 mastered, the'

average increasing to 15 (54 percent) One student registered a 79 percent

increase in ‘the percentage of math skills mastered' another had a 65. percent

_increase. Five others increased between 36 and 49 percent and nine others -

[0

incre ased 10-30 percent

7Y

On the laaguage arts skills pretest, the students- ranged from O to 26

skills mastered of the .30 skills tested - The average was 12 (40 percent)

-----

On the posttest, the scores ranged from 4 to 29, with an average of 14

(47 percent). One student scored a 50 percent increase, two, 30 percent§ ﬂ! ’

five 26-30 percent' and 7 sCored 10—20 percent increases
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‘The attitudinal surveys administered reflected similar results. On

'the'modified .version of Virginia Affective'Questionnaire, the pretest

average for Interpersonal Relations the first year was 50 percent.; Pretest
}Jl o ~scores-ranged from 34 perceut to 70 percent. Posttest scores of fhter-
‘personal Relations ranged from 38 percent to 64.-percent, with an average

of 52 percent. One student showed an 18 percent growth on this section and
\

six stuqents scores indicate growth of 10 percent or more. The second

year, the pretest average for Interpersonal Relations was 58%. Pretest-’

-

' scores ranged from 49% to 71%. Posttest scores of Interpersonal'Relations
ranged from 29% to 76% with an average of 53%.. One student showed a 17%

growth on this section, and several students scores indicate growth of 10%

- ,,, e s

or more. . - g

Project staff suggest that the average scores reflected;a.possible

RO tendencx’over'the period of the project for -the student to be more open
’ 7 : . - R - ’

[ . _ , ,
and honest with themselves and with their advisors. This view is further

suggested by the survey of project student’s' regular teachers in which
~

e v 84 percent of these teachers felt the first year's student attitudes had

‘e

-~

been helped by their involvement in the Alternative Program.

L4
CES

Student attendance is yet another,area in‘which individual improvements .
refJected greater change than the average indicates. In the 1976-77. school
iyéZf, prior to the project .average, attcndance for the students who were'

”f: in the project this year was 77 percent.‘ The range,was T :om 23 percentv

L to 100 percent attendance. During the period of their involvement in the .

R ‘

project, the average attendance for these students was also 77 ‘percent. The -

3

*1e’ . _\

o

range was irom 45 perCEnt to lOO percent. Several students continued in

IO ol

[y




_the high .90 peécent range. Among significant individual improvements one
student who missed 62 days the previous year missed 32 days during the -
,project year. One who missed 88 days previously, missed 21. .One improved
from 50 days missed to only 2 days missed Another,iwho had missed 54,
improved to 21 and one improved from 25 to 13.

The second year of‘the-project average attendance for project
students was also 7% prior to their participation. The range-uas~from

' 232 to lOOZ attendance. During the period of their. involvement in the

’ project, the average attendance for these students decreased slightly to: 754.

o

' The range was ‘£rom 45% to 1002
Among significant individual improvements, one student who attended
_only 232 of the time the previous year. attended 83% of the time during the

-project year.‘ One who attended 69% previously, attended 894 of the time"

o

. in the project.
. Surveys of teachers, parents, and of project students thenselves,
indicate overwhelming agreement that project involvement was beneficial to
| 'the students. " As reported above a majority of the project ‘students’ regular
'teachers felt the students .had been helped and wanted to see the pro1ect
" continued.
of parents responding to their questionnaire, 100 percent: indicated
~the Alternative Program had beeg a good experience which had helped their”

-~ P

children

Ninety-seven percent of the first year.project students indicated
' they felt the program had he1ped them; 80 percent ind1cating it had been’
a great deal of help.



Stndents, parents, and teachers recognized the imporbahce of the compe-

-

‘ ‘ .
tence'of'the advisors. Several parents wrote comments concerning their

'appreciationsfor what the advisors had done to help theitr children., As

°

reported above, students indicated one of the things they liked best about

the program: was the advisbrs. o "

a

These outcomes.have led the evaluators of the pilot program to conclbde-

)
b .

that: .

This project has demonstrated that it is possible, with &
minimum expenditure, to provide an alternative program of support
“and assistance which enables some students who formerly: exhibited
little success in school to make meaningful progress.

3




. Additional,informbtion on.thie"program may be obtained from: :

<

AN ALTERN TIVE spucauon—mecw’"’"‘”i o
-~ ——rm=——""FOR_DROPOUT PREVENTION :

- .........‘a dropout preventiun pngram for 8th-lOth grade o,
- 7atudenta featuring basic skills geared to consumer, tivic®

' ' and-cultural awareness, focusing on survival skills and

w4 Job- preparation. and with weekly seminars with local '
,g'community resource peraont. - .

.

*This program is tecommended aa an approach to reducing disruptive and truant
D - ‘behavior by a consortium consiatin; of Virginia School, Divisions, the
J.Virginia Department of Education. and The Appalachia Educational Laboratory.

. -

. ‘Hr. Thomaa Hayfield
'Adminiatrative Assistant
 Prince Edward County '
“'Public Schools"
I o.,nox_427 - , ST o
Sy Farmville;lvAa 23901 _ <

LN

'Information on the participation of the Virginia Department of Education in

the Consortium may be obtained from:

*  Dr. Mary F. Lovern
. -.'Supervisor of Pilot Studies
- .. . P. 0. Box 6Q . .
‘ Richmond, VA. 23216

L.

i R .
Information on the participation of the Appalachia Educational Laboratory in
the Consortium may be obtained from:

. Appalachia Educational Laboratory ;
“‘Thomas P. Ryan

5 Nelson Street

Rockville, MD. 20850




An_Alternative Education Prﬁgram'for Prevention
o and Elimination of Dropouts
// . (Pilot Tested in Prince Edward County Public. Schools)

]

This offers an alternative program to secondary«studenta-who have had
virtually no.academic success and have shown very little interest in achool.
The euentual goal of the project is to help these-studento succeed-in an

“ occupation."Immediate project ohjectiues are to reduce academic failure,
increase tested achievement. increase school attendance..reduce the dropout
rate,‘and increase self-eateem. ' |

Students participate inlblock programs in consumer awareness, civic i
4ayareness}~and cultural awareneaa.‘with'traininé'in readins and mathematics
skills as they re1ate to the programs. Instruction will be directed toward
basic aurvival skills, job orientation. and Job preparation. .

The program hypotheaizes that eighth ninth, and tonth grade students,
who‘receive (daily) two hours oi instruction in reading and in-mathematics
will' (1) significantly reduce their failing grades (D and F) as compared

- with their previous records, (2) score aignificantly higher on the Iowa Test
“f;of Basic Skills than they haue on previously adminiatered dtandardized achieve-

4

. ment teots, (3) aignificantly improve\their school attendance as compared

Hith previous~years records. (4) ahow aignificant improvement in self-

‘westeem as indicated in daily behavior and on the Tennessee Self-Concept Scale,

and (5) ahow a aignificantly decreased dropout rate as compared with the

‘ A ‘
. dropout rates at theae levels previously. .

T -:_~ Process objectives are described ‘as folxows'

7

. © ., The Pilot Project Reading and Hathematics Teachen wi11 provide
’ learning experiences in Reading such as in. visual discrimination,,

) .
C e - )
tooa




auditory discrimination, simulation, phonics,-vocabulary skills,

. comprehension skills, structural analysis sight words syllabica-
tion, content analysis and word study skills, in mathematics areas
such as numeration, addition, subtraction, multiplication,

division, fractions, epplications, money, time, and measurement,
and in survival skills such as filling out job applicatioms,
preparing a personal budget, and proper check-writing (as docu-

. mented by Honthly Monitoring Reports). :
o The Pilot Proiect Inotructional ‘Alde will support Instruction

" in Reading, Mathematics and Survival . Skills as documented by
Monthly Monitoring: Reports. . .

o The Pilot Project Guidance Counselor will provide guidance services
for the Pilot Project teacher and regular teaching staff related .
to student record-keeping and counseling for indi¥idual students -

" participating in the project, survival-in-our-society group guid-
ance classes on a weekly basis, occupotional and vocational infor-.
mation for project teacher and project pupils, and will conduct
an Occupational Seminar Training Program that will be geared to.
individual student needs (as documented by Monthly Monitoring
Reports)

W

A total of 39 students were enrolled in the Altgrnative Education ‘Class

ot the Prince Edward County Righ School during the 1977-78 school year. This
" program was designed to accommodate 30 students ot a given time._therefore,

. as a student withdrew from-the program, he was reploced.gj

N.

Of the 39 students,enrolled in the Pilot Program, 27 remained'st the

o

close of the school year. Of that nunber, 24 students completed the Posttest

of the Iowa Test of Basic Skills; 80 percent'of theseEstudents showed signi-

ficsnt gains in the Reading Skills and 83 percent showed significant gains in
the Basic Hathematics Skills. '
Daily classroom Performance wss perceived by the staff as good. Students
have done’well on soiving ;ord problems, reading line and bar graphs, rounding
" off numbers. and. plotting line and bar graphs. Though they worked at various
- levels ranging from grade levels 2.3 to 5.8, gains have been noriced at all
levels. Approxinately 40 percent of these students will be mainstreamed into

the regular classroom for the next school year. .. .

o, ,")
\-\‘-



~ This is an ongofhg pilot program with another year to go. ¢ Preliminary

indicators are positive; more detailed information is available to potential

adopters.
L4
4
k]
i -
. .
KA oy
o
~
.
o
] ¢
,
- "
o
N -
R
o »
-~
R
3
t
°
. °
e \\
Y N
»
_ " :
e
. - .
. y /
. .
a
N 1 .
- . -~
- . !
’ . 4 (@) o v
. : O
v i
e }\
. | Lo
u. l‘ " i
- S \
iE \
o A




Info;mation on; the participation of:the VirginiaeDepartment of Education in the ’
nsortium ma ‘bei'o tained-from s

“oDr. Hary F.- Lovern e
Supervisor of Pilot Studies®
"P. 0. Box’ '6Q e

‘ Richomond VA. 23216

. o
. - L P -
e e . - . o [ . ¢
S a8 . - . P L.

Information on the partlcipation of the:Apalachia Educational Laboratory in the
consortium may be obCainiS from.;;,;“ : : : o : '
A '.V. B Appalachia Educational Laboratory e
v L ' Thomas P. Ryan
oo 00 7 5 Nelsonm' ‘Street .-
_— Rockville ‘MD. 20850

Aruitoxt provided by Eic:
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" EXECUTIVE SUMMARY-CROSS-AGE TUTORING

“i_,."‘ From the earliest times, children have been teaching other children both in

formal and informal settings. Cross-age tutoring (CAT) may best be described as

Y
a practice where older,_more advanced children, teach younger, less advanced

P, 00885 This method is viewed as. a preventive model to improve attitudes tqward
chool and people and, as a result will improve behavior which later may. be .
termed as disruptive.‘ ;';1

. I. GRADE/AGE RANGE:- " Since research supports the CAT process that tutors, as
' well as tutees, benefit from this teaching arrangement, it appears that
the program could be implemented for youngsters in grades ‘K=12 with

dvantages for children in all- grades.

II;"SPECIFIC PROGRAM OBJECTIVES' (Related to Disruptive .and Truant Behavior)
' The programs cited here have demonstrated that there has been improvement
(significant) in disruptive ‘behavior of participating children (tutors/
tutees),and improvement (significant) in attendance and to school of '
-tutors and tutees. ' S .

R & ¢ 8 SUPPORTING DATA' Tutoring isaa highly efficient model because of the -
v _application of the: "Helper-Therapy Principle" (Riessman, Frank). It has
- ‘been found. that during ‘the tutoring process the tutor benefits as much,
fif not more,‘than the:tutee. One of the principal points offered for .
g tutoring is the’ likelihood of. positive changes in the affective behavior
> of participating children.. N ‘

/ “:. Tutoring should be adopted only if ]
“ted enough to volunteer for the program.. . Teachers
‘ hink of themselves as managers of learning B

_ f‘_ The implementation of a CAT
anging of prescribed curriculum or’




. . SV . Q.

VII.  PROGRAM MANAGEMENT (STRATEGIES, ACTIVITIES, RECORDKEEPING, ETC.): ' If
L% the CAT program uses ‘high_school students to teach elementary children -
" and credit (M.S.) is awarded, then a recordkeeping system is advisable,
If tutors are trained in theii responsibilities, then attention must be
‘given to tutoring strategies and activities. L
: 7'72111..FACILITIES AND EQUIPMENT: Special facilities and equipment are not needed
S in a cross-age tutoring program. A school-wide program entéils.ligtle
. or mo extra cost. A small ocutlay for materials will be required.

" .IX. - POTENTIAL PROBLEMS:
== Tutor understanding of the program e

== Tutors transported to the tutoring site -
* == Faculty.endorsement of the program

== Scheduling time for the tutor-tutee ,
-- Parents of g&;brs;may see the CAT as a "waste of time"

INVOLVEMENT- OF PARENTS, COMMUNITY, OTHERS: It is important .to gain the.
support-.of parents toward the cross-age teaching program, .




INTRODUCTION™ - U e

. N
s

— e

:tThe dea of using students as tutors has always been an attractive one,

for the number of potential tutors i a8 lerge as the number of-studentslwho

are potential tutees. o - - ": L

- °

The literature suggests that many schools which have implemented a*well-

.planned tutoring programvhas reaped~the-benefits of not only improved per-
'formance iﬂfareaS’ such ag reading and mathematics, but have experienced con-

siderable improvement in areas of misbehavior and absenteeism.

This review of the literature in tutoring and tutor training led to the
dentification of a number of tutoring techniques and management procedures.

L4

-The“implementation of these ptocedures should be feasible in schools without .

.

‘a requirement for special staffing, funding, er major development, training. _ .

v . . . !

or time commitments.. L

Aruitoxt provided by Eic:



' is generally viewed that the longer the tutoring program, the: more
qpositive the‘eff ct However, it is conceivable that~ too much time

,5there is’ little evidence available ‘concern-
erence’ between tutor and tutee. It is possible
ifference that leads to differential tutee per-

ief mong those who give advice on tutoring thar same-
C 2 s‘the tutoging pProcess. There ‘is, however,
: upp rt'these beliefs. There is data to support the

A

- There is ample anecdotal and non-experimental evidence that shoﬁ that \
children with -a’ wide variety of personal characteristics benefit _ -
- from a: cross-age ‘teaching program: : The literature suggests thdt S
,students suffering from behavior problems, low achievement, or a com- o
bination of these problems benefit from tutoring programs. '

Perhaps the most remarkable feature of tutoring programs is the variety
of participants, goals, and procedures that are and may be, employed. Tutors
;;j;exist in elementary, junior and high schools, participants may be paid but
B more often are not'.they may be underachievers or. high-achievers.» ;rom all

the evidence it ‘can be concluded that severai different types of. tutoring pro-’

grams can effectively improve academic and behavioral performance of tutees and

e

tutors ashwell.f




_”._r.v,:::iwi_‘,fr .:. \ o ,..g: o _” | :
-.'. - Evidence from tme many studies reviewed confirms the need for adequate
_ \ N

: ' ,training of tutors p ior to service\and during the tutoring process. A

tutorial training pro ram will need anuals for tutbrs and the.organizer of

<

. the program.' ~\

The following outﬁines for manuals\are developed from the review of the

~

)

~

e

literature.

\ . ° ~

" ORGANIZER'S *

A BehaviOral-objectives identified for-the program.<’

f. By Management procedures for a- nutorial program. o A:,-_

1. Selecting student tutors. R
. - o
2. Schedulin tutoring sessions--Student Assessment Sheet (SAS).
.. The SAS will provide spaces for ‘the following entires: (a) Name of
- the tutor, (b) Name .¢%-the tutee, (c) Name of the teacher, (d)
. Student's: ‘classroom location, and (e) Instructional prescription
“that’ has beeﬁ made for the student._ . :

B \

Rkl A

3 Tutor Evaluation--Tutor Evaluation Sheet. “ SR .
i Actual recards ;should be kept ‘on. the progress which tutors make as
e they interact.with tutors. L : o

Y _,

K Student progress records--Student Profile Sheet--Tutor Log. .

.. .When™ students ‘are’ wdrﬁing towards the _accomplishment of objectives,l
;'there must be very specific and‘ accurate records. kept of their:.
xg“'progress.j The Profile: Sheet ‘will be, capablé of depicting;the date -

%7 . and results. of pretests, ‘instructidnal presctiptions and date and :
w0 'Y the date of mastery of - each objective. BRI . A
. o ) B . i

fi' e ?hé'Tutor Log will provide a means of recording the date, activity,

and learnin ggames of each session with the tutee.a

>‘5.-1 Procedures for preparing indiVidualized instructional prescriptions. N

._‘-‘l ¢
s T ._‘Os 5

" C. Description of the correct»procedure for administering tests. )

f}i:’.*A diagnostic pre-test._ ;.§aff Q.@g:;‘ ‘*u:* L ~,3

va“i.i Criterion reference post-test. o .;}:g oL




Materials'désigﬁéd”fé assist the TRAINER teach the tutors. Complete

insttuétions for tutors :in the use of these tutoring materials must be
in the manual.. ' N - '
L. Tutor home study materials--these are materials which the tutors take ‘ -
hqmefwith.them and - study prior to coming to a tutor training seéssion.
2. Tutdrifoleéplaying guidesfythése.materials'are designed tE‘Help a'
tutor practicé skills in a training session which he will use when
he is serving as a tutor.. ° : < . . v
te Tutor,traiﬂing-séééion.guides~-are materials designed tbistrﬁéture thé
tutor training sessio?sito review with the tutors the materials acquired
in home study and to give directions for the use of tutor-role-playing
materials. = = = . - T S

~

.. ﬂinstruq;iogal materials désignéd to train the. tutor in general tutorial .

sk:llls. . : . . . i ’

a. ‘Correctvuse of positive reinforcers. - e

b, “Thg'ébility tO‘pqt.a student in a tutoring situation. ,

c."; Api1ity to,avoid'ovér:prompfing of the tutee.

. Instructiohal materials designed t&ﬁtrain the tutor in“specific
tutorial skills. ’ ' . '

FE— .
Al ~

A

v W N A ' T

TUTOR'S MANUAL R

successful system must include tests®and materials which are to be .

N .

e s \ ; . . v . N ) . .
the tutgrs to teach tutees. “Tutors should be trained in both general

.
t

- \oo : . ) . : _
zific tutoring skills.” =~ . o . .
. c . - ‘ . . o s :
training sessions. ; . ; .

.

:1irie of .the tutor.
structions for use 6f the home §tﬁdykmaterials and role-playing guides. B

itruction in the}use and value of the following managementfpgocedurés:

‘-

,fStudént Assignmeﬁt Sheet - - . S . g\

Tufor Evaluation Sheet . - : ,

Student Pr;file'Sheet and. Tutor Log

C . . . “ d
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- D.4:;Ce@ér#l-tutoring;skillq

"\ “E. ‘Specific tutoring skills-
.’ Fo . Behavioral objectives
ST L o _— .
G. Test administration and interpretation .of results .,
A & . .
14
. T - R . L
T — N . ]
. ] v ~ '~ -
' . 5 K ' ) li
= oo, :
. . ; oh : ™
) . .
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Tl nsscnxpnons oF axxsm:c PROGRAMS
c | CROSS-AGE ruronmc

w.

The selection q§ a

itehdifficult since some models will have great "

. ffectiveness with some learners and very little with othe:s.' The purpose here

'Js%isitbfiﬂtfédﬁFe'bﬂewté.gbééfprdven{end’eccepteblermodels, to~provide one -

";A};sources of more detailed information related to the models, and to provide one

fuith similarities that appea‘”'o be extremely important in the implementation

R

'of any cross~age teaching,uprogram..:j

A

;”?FL,70ntario-Montclair CrdSs-Age Teaching Project . ,
i The Ontario-Montclair School District, Ontario, California, initiated -a -CAT

'””:progrem in an effort to answer the educational needs of improved. academic

'_“echievement and the development of an improved self-concept in children.
RN ;, :

The three-year evaluation provided positive and statistica]ly significanr

‘results in- academic achievement in math and readin

!

g'as well as self-concept

fiThe evaluation results related ‘to disruptive and -truant behavior are as

follows: 0 s o,

<

l._ It was - the goal of the project that 25% of the experimental older

and younger . -children would improve more in discipline, -according
. to teacher opinion; than children in the control group during the
project period. - The results were that the tutors (olders) improved
significantly (1% level) ‘and their discpline problems in school

decreased by almost 50%. There were no significant findings in the :
»discipline of the tutees (youngers) '

-




-

2. Both groups (tutors and tutees) significantly reduced their absences
as compared with the control group. The result was that the absentee
rate of the tutees (youngers) reduced all three years and significant
at 1% and 10% levels. In the second year, there were 30X less
absences for this group. The absentee rate for the tutors (olders)
was significantly reduced during years one and three at 5% level of
confidence. \

‘o .

The overall percentage of non-attendance for the project students was 5. 714

L
>

as compared to 6.44% for the control group. This is significant at the 1% level

of confidence. ' T

e

.The Ontario-Montclair project involved sixty children in grades four through.

six athutees. The tutors were eighth graders who elected to take a” one-

. semester class in "Cross-Age Teaching.' They received a three-week training

program prior te the interaction, where they were oriented to the purposes,
technqiues, and curr1culum content. After implementation,‘the’tutors received
a content training session one day a week and feedback seminar sessions one day

'a week. This alloyed.three forty-minute sessions,peraweek in direct.tutor-tutee:

[

contact. ‘ = o - , : o

A great deal of flexibility was provided to permit tutors to create their‘

own téaching materials; however, they were given instruction on how to use
structured approacbes such as the Neurological Impreés Method of teaching

N 'u‘ x

reading and word recognition by the Kinaesthetic Method ;. e

Each tutor was matched wfth a tutee for specific help in subject areas and/

or interpersonal relationships as prescribed by the rece1ving teacher.’

The crux of any serious'tutoring program is tutor training. This 1is where

the basic difference between the . non-structured and structured approaches become

obvious. The Ontario-Montclair CAT Program stresses the development of an

open, non-structuredrelationshipbetween the students.‘ The tutor is taught to

]
v

« . .58

}

KN



: _ ' : : RN
o understand why children have trouble in school, and.he (tutor) develops his
own ways to Support the younger s effort to learn. The program used in Ontario
\ls\a design developed by Peggy ‘and Ronald Lippitt of the University of Michigan s

3

Institute for Social Research. Information related to this design, titled "The

--Cross~Age Helping Package,f may be purchased for approximately $75‘00 This

| package contains a basic guide 20 minute filmstrip/record, and telephone

_.conversation with a consultant. (Refer to Resource Section) , A
The other approach called programmed or structured tutoring, consists of

a series of detailed steps the futor follpws to help his tutee. This approach

) -1s exemplified by the Soto Street School in Los Angeles California, and the

‘Malcolm X Elementary School in Washington D Cm

o

Soto Ftreet School Proiect

The results of the Soto Street School Project are most impressive Prior

-
»

,fto tutoring, only 2% of ‘the first graders had scored as high as the fourth or°
;:fifth stanine on the Stanford Reading Test : After tutoring first_became part of
the curriculum, 25% placed in stanine four or above. Under expanded tutoring the.
!second year, the percentages in stanine four or above Jjumped to 35%, then to 41%
a year later. . ro

According to the professional staff at the Soto School behavioral changes,

‘especially in the tutors, are even more striking than the academic gains.

The Soto model provides for a five-day tutor training program vhere they

‘are taught step-by-step procedures they are expected to use with the1r tutees.

Tutors learn to make flash cards, to drill tutees on difficult words, to listen

to them read and to talk with tutees to ascertain their reading comprehen51on



©

This design.provides.for tutor—tutee direct contact fot’io-minutes.per day:

'The.program used at Soto was devised by Elbert Ebersole. Ebersole claims‘
that the program is simple enough that "even the least. proficient tutor can :
follow it with some degree of competence "_'Unfortunately, there are no
experimental data to support this claim' apparently, no comparisons have been

made of tutors trained and not vrained in this. method

Information related to this program may be ohtained from Elbert Ebersole

- 3141 E. California Boulevard Pasadéna, CA 91107. Purchase price for "A

Teacher s Guide- to Programmed Tuto*ing and a classroom tutoring kit for 40

pupils is approximately $25. 00

Interestingly, availaole,research does riot indicate that any onedmethod of

[
EY

training tutors is supericr'to another.
A N

Malcoim X Elementa?y School Program (Hashington, .D.C. ) ,
{ »
The CAT Program at Malcolm X Elemeatiary School in Washington b. C has
a3

proven'to be a sucressful educational endeavor " Teaﬂhers, administrators, and

tutors worked together as a team to design and implement learning stations and

e

instructional modules and to. conduct one—to-one instruction in reading and

mathematics The program acconplished student improvement in reading and study

skllls, to the extnnt of ‘Oe to 75m, and a large majority of the tutees improved
ir their attitudes toward school. Recorded’absenteeism,'compared with regular
students; was at a mlnimai level - b " '

Tutors in rhe Malcolm x program ‘were comprisad of i0th, llth and thh

grade students fromfnonépublic schools and 8th and 9th grade students from area

public_schools.



[

Tutors were selected on the basis of interest, scholastic\achievement,

R

'attendance and overall attitude toward the concept of the program. .They were

. screened and interviewed by a. committee of two teachers, two tutors and the
— program adﬁiﬁtstrstor——-ﬁ —— ‘

—————— e
’ . . .
. - BR

Tutor participants received one hour academic credit for instruction during

-'school hours and. a stipend of . $1 60 per hout’for instruction after regular -

‘school hours. - L )
. o : v
By K

Summer training activities were conducted for teachers and tutors during a

three-week period in- August prior to the beginning of the school year. The -

tradning sessions oriented tutors to open-space activities and methods; provided
'skills necessary for instruction in the areas of reading and mathematics*
,introduced tutors to testing techniques explored a1ternative styles of learning

—

and teaching,‘and involved tutors in the deVelopment of learning stations and‘

r

instructional materials;'
.Tutor training continued during.the school year in an in;service regimen that o
required tutor participation in seminars and training sessions at least twice
weekly. A video ‘machiné for m1cro-teaching was. utilized in the training program.
N eThe chief responsibllity of teachers was to’ guide the tutors and to assist -
in the training process. They also helped in the assessment of.tutees and tutors.
Further details on the Malcolm X Project may be obtained free of charge by

e L

contacting Dr. Thomas John, Department of Planning, Research, and Evaluation,

g

Washington D. C. Public Schools, Room 1013, 415 12th St., N,W.‘Washington D.C.

’

Je
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. DIVERSIFIED EDUCATIONAL EXPERIENCE PROGRAM (DEEP)

Sesemsees B alternative classroom management system in which -
students share in needs identification, objective-setting, task °
development, and outcome evaluation. ‘

" This program is recommended as an approach to reducing disruptive and truant
behavior by a consortium consisting of ‘Virginia School Divisions, the Virginia

Department of Education, and The Appalachia Educational Laboratory.

. .
- o

,Additional information on this‘proéram?mayfbe}obtained from:

- Jane Connett ‘
Educational Services Builidng
: 640 North Emporia
e Wichita, Kansas 67214

Information on the participation of the Virginia Department of Education in
* the consortium may be obtained from. o

. :Dr. Mary’ F. Lovern -
) - --ZSupervisor of Pilot Studies
- : “o . P, 0. Box 6Q

S ' "Richmond VA. 23216

. :

K

”y‘InfOrmation on the pamticipation of the Appalachia Education Laboratory in
_theJconsortium may be obtained from. .

'.n

: ~Appalachia Educational Laboratdry k;
L” " Thomas P.'Ryan - - .
. R 5 Nelson ‘Street - - -
JRETER ‘ Rockville, MD. 20850 o

AT




"Sﬁfgfstudent to- create, gather, develop, and display information.' “The rules of \§

‘T»l'the teacher are viewed as that of advisor, consultant, and learning systems \

S B Exzcunvs SUMMARY
- DIVERSIFIED EDUCATIONAL EXPERIENCES PROGRAM (DEEP)

'."'CT‘NARRA'HVE_'DESCRIPTfON (BRIEF) . o | N\

S The Diversified Educational Experiences Program (DEEP) is vie ved as an

;ﬁalternative_elassroom manggement 4ystem which is student centered and project

E;tives, develop tasks to accomplish these objectives and share in the evalua- f

CQ‘Vftion of their performance.v DEEP is. also considered as an alternative for th ,

~ -‘.'.f"' i \
\

b manager. The student is viewed as an active participant within“a classroom "‘\ T
s environment that is casual. open. trustins. and task oriented., ' ' \<
1.  GRADE/AGE RANGE: | I | L \

The DEEP concept was originally designed for. secondary students in grades \

7-12.° Although this program model was designed for the secondary level, \
"amodifications would appear not td limit its effectiveness to midd1e school ’
° ,_aged‘youtb , , . ' B A .

<

. III.  SUPPORTIVE DATA: = | R

. IV. = STAFFING LSELECTION/IN-SERVICE)

~ I SPECIFIC PROGRAM OBJECTIVES

The DEEP: concept and its°’ implications have shown significant results in
decreased rates of’ ‘absenteeism and student drop outs. In addition,® student
attitudes in the areas of respect, affection, and the value of knowledge

~ were significantly improved , - .-

- T e

1

Educational literature reflects positive results in the implementation .
of alternative classroom management systems which are student centerec
focus upon the.individualization of imstruction, self concept -teaching,
- and maintain high levels of student participation. ‘Program studies
,containing these elements provide statistically significant results in .
‘the reduction of: truant and disruptive behavior of program participants.

‘The DEEP concept places major emphasis. nfteacﬁer selection and staff
training as these ‘are cruciai-factors in overall program effectiveness.
Generaldiharae istics of DEEP teachers that are proven successful are

hose who have" at least three years experience, possess humanistic
teaching skills, .




' .V'

&

t

vI. -

.’ L3

able to coordinate and utilize a variety of instructional resources and
possess an ability to work effectively with all types of students. -DEEP
provides assessment instruments to assist administrators in teacher

_selection. - To assure program effectiveness,. in-service is provided to

program teachers on a continuous basis.

SELECTION OF STUDENTS DEEP

The' DEEP JProgram has been: successful with the following student target
‘groups: (a) ‘those students that have been identified as potential drop-
outs or disaffected learners (b) gifted, talented or creative students
and (c) those students desirous ‘of an alternative to traditional classes,
Program effectiveness“tends to favor more positive gains with students
who are considered as truantg disruptive, or disaffected
CURRICULUM~(CONTENT GRADING PRACTICES) ,
"The implementation of DEEP does. require the use of a variety of paperbacks,

-« magazines, movies, audio-visual equipment, and ‘art supplies. Depending

a

. wvIL.

o

'f | —-— Haintenance ff:effective pupil teacher ratio j~' , i »

vrmr.

';h total school

upon the nhture of the school district and in-service procedures, costs
are estimsted at.$30 per student. Course content and grading practices
are of a non-traditional nature designed to afford the 'student and téacher .
involvement and participation in goal setting, presentation,/and :
evaluation. o LA . - _ S ”7/
PROGRAM MANAGEMBNT (STRATEGIES ACTIVITIES F?CORDKEEPING ETC.)
"One of the salient features of a DEEP prog:aw is the management ‘'system.
Upon request manauals are available for amm&nistrators and teachers.

. . /
FACILITIES AND EQUIPMENT. R : /
To implement the’ DBEP rrogram in any district would require an initial

outlay of funds estimated ar. .$30 per pupil. "Maintenance and upkeep costs .
.after the initial year would be approximately $15 per pupil. (See-
attached suggested‘equipment list) A .

. ./ . "
R / P A
P

POTENTIAL PROBLEMS
Consistency among progfﬁm tEachers
Student scheduling E

/

/

Facult endorsement of ‘program content.

_INVOLVEMENT.OF%PARENTS* COMMUNITY :OTHERS'
- Essential to. the ‘effe iveness ‘of-this program ‘15 the need to keep the
aff.




' SOURCES' OF INFORMATION (uAIN) .

1

2,

- Connett, Jane,. Project DEEP (Diversified Educational Experiences Program) -
Educationdl Services Building, 640 North' Emporia, (Wichita,‘Kansas

Connett, Janc'and Swanson, Monty. Admihistrator 8 Guide - A Guide
for. Implqnénting Project DEEP. Educational Services Building,

S 640 North Emporia. (Wichita, Kansas: 67214) PP 1~1é

3.

o

‘Qonnett, Jane et‘al;'Techniques of Classroom Mhna ement. Educational.

Service Building 6;0 North Emporia (Wichita, Kansas 67214) pp 1-56.
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e Ine order to understan;i more thoroughly the wa;ys in which the DEEP cla.ssroom

5 ma.nagement model difi'ers i‘rom other ma.na.gement systems, it is necessaiw to look .

- olosely at four components oi‘ the model: (l) DEEP tea.chers (2) DEEP Teacher-student
_ ‘Rela.tionships (3) DEEP students, and. (h) the DEEP cle'ssroom. Most of the concepts

'ta.ken individually do not a.ppea.r revoluntionaz-y, but together they form. a unique

C LN ‘ hid
B

_ a.pproach to instruction. CL o

3 : t ' : T e

] = mc»

e

O T e

DEEP teaehers a.ssume tha.t all students ha.ve a need to lea.rn more a.bout .the world

~

s in which they live, a.nd that given the opportunity tnose sam ‘students will become

_responsible for their own lea.rm.ng They also” a.ppear to believe in the worth of a.ll ;

students as individua.ls and in their a.bility to lea.rn on their own through teacher _
- guidance. ‘ Students are: understood to lea.rn in dii‘i‘erent wa,ys and’ tha.t the tea.cher's -
| I'-::responsibility is. to i‘ind the best wa.y i‘or each student to master. that which the .
’ ; student wishes and needs to learn This calls, for n grea.t deal of individualiza.tiom

. students setting their own goa.ls, i‘inding wa,ys to a.ccomplish those goa.ls, and assessing

their’ a.ccomplishments. ‘ » o o .' o R LS

Accordins to accumula,ted data on successi‘ul cha.ra.cteristi't!s oi‘ tea.chers in DE.'EP, _ S

- As

it would consist oi‘ the following . R e ,‘; (

-

1. a strong k:nowledge of subject ma.tter, its importance, and how it can be ' s

o AY] L4 . -

lea.rned by others _ _ ,
2. a willingness to chsnge when such a change will'"ebenefit the students as
) they a.ttempt to acquire lcnowledge about a specii‘ic set of sub;ject ma.tter

3. the a.bility to- look seriously a.t teaching activities and evaluate them

BN

using both student-detemined and teacher-esta.blished cr:.teria i BRI

. \

L. a willingness to take. risks by aiJ owing.: both the student and, the teacher 7;* e

- to venture into unknown territories in the a,ttempt to grow both intellectually

W
. 7

and- socially




L)

| ‘jj5. the a.'bility and willd.’hgness to sha.re knowledge and to encourage students
‘ to share their new-found knowledge as a result of investiga.tions '

\. ‘.4--:

T 3 an optimistic outlook toward the world, education, and student growth

7 tena,city toward completing Jobs started by the student as well as those
'begun ‘by the teacher TR

',',_8".;{"7" the ability to deal with much more dissonance than is found in most.

(

.

T classrooms ‘ ' v
.9;' a willing:ess 4o share both classroom control and planning t:une '
| © TEACHER-STUDENT RELATIONSEIFS o
DEEP teecher-student relationships are primarily characterized by openness, as
:xplained below-ﬂ e |
1. The teacher nmst accept students i‘or vhat they are at the precent time
~and not make Judgnents about past performances. This involves setting
aside peer review, rumor, past gra.de peri‘ormances, and test scores.
Similarly, it means viewing the students as individua.ls with both potential

"

|\ ’
o v

2. Students, on the’ other hand, must believe that the teacher is open and
| willingh'.to "sta.rt anew " e Trust is the key concept in reg'ard to student- »
“, o ‘teacher rela.tionships.
3. '1'.he :DEEIP teanher-student relationshiv is ane of sharet *wsponsa.'bility
Students create goals ‘i\hrough an interaction between the %eacher's needs
_'and the student's wishes. Students acccmplish these goals with the aid
- oi‘ the teacner. ’:‘hey evaluate their accomplishments with the help of
et their peers and the v aoher and by using their own criteria. They are in

u - !"

' ohqrge of their own ‘successes ox i‘ailures. l’hey are Just as respo_nsihle

'\'asthetqacher./




_'~As active pa.rticipants in and deteminers of their own lea.rning, DEEP students
1. possess a. feeling of ownership toward _their class by recogm.zing that
' the class. belongs to them and is a tool for fulfilling their needs an7

expectations- ' } _ .
2. a.ccept responsibility for their attendance, for the pa.rticipation, Zr

their successes, a.nd even for their fa.ilu:es- they learn to expect cecess, .

but thev also learn to accept responsibilp:f'y for their failures ané to
learn from their mistakes; - /
3. aré willing to take risks or, at least, Ao grow in risk-taking by

sha.ring their ideas a.nd feelings with othgr merbers of the class,

/

thereby developing trust in others and in themselves-' L J ‘
L. cooperate with classmates becanse they/ perceive that only th ugh a / .

give-and-take situation can they a.chieve their goals,

o

5. plan and carry through tasks by ca.reﬁully allotting their time and /. 0
! R

L

. resources toward a specific goal;

6.. learn to negotiate with other memberﬁ' of the class with ividuals,v.
vith other groups, and with their teacher in determining the conditions |
concerning the subdects of ‘their proje‘cts, the best methods -foi‘ Tre- o

A
senta.tion, the schedule of their time, \and the methods by which theJ

\

will commmicate theixr leelings \
7 R participate in their own. evaluations snd\in developing tf:e crd.teria by
' vhich they will be evaluated; - /
)

8. ca:m.'y ove:r.- the lcnowledge and the skills the\ ha.ve lean',ed in the DERP

| elassroom to their relationships with people and in sow .\18‘(15)1311‘ Pro- .

\ o
'blems, they learn to use verbal skills and di!\‘ferent Ways %0 com:mcate-
they learn to recognize problems, to outline’ aiLtemat ves, and to ged g

priorities- they devélop contingencies and make\knowl dgeable choices-

[ s
T o ' E.
- ’ P o
. ) . . N
. . . . A
R ! ’ - Lo . .
. . . . . .
\ v
.
.
.




1 9. feel bBetter about ‘school thiough an enhanced self-imags and elimination
" “of &lienation. |
o | mcmssnoon
.‘ A DEEP cla.ssroom mignt include the following cha.ra.cteristics and purposes:
‘. 1. Furniture is not i‘ixed, but is flexible i‘or both the teacher and the
student to move as. needed. _
2. Students work in both ’large and small groups.
3. Electronic and non-electronic media are a.va.ilable for students to use
in the development of their learning projects. .
k. _Students are given‘dmmistra.tive responsibility _.for keeping da.il'y

I attendance. ' \ , . T
‘;5. A "?J.es.:‘:ri."a.ng"ev'e"nts"i calendar is posted for student inspection and ' -
input. ' '

6. C'laﬂsroon tension and anxieties are reduced. .
37, DEEP students carry over their skills into othexw classrooms a.nd/or

0 -

co-curricula.r a.ctivities. " .
: 8. ‘The community is utilized a,s a resou.rce by the student. This includes '
' museums, libraries, governmental agencies, and citizens. |

{.

71




R SUCCESTED MATERIALS FOR THE DZEP CLASSROOM

t

This 1list includes sucsested materials for tha DEEP classroom. Each
adopter school should examine the list closcly aud thoose those items
which are appropriate in that situation. No DEEP classroca would require
a11 the supgested materials, especially in the area of Audio/Visual. One
adopCer might wish to purchase a 35mm camera with close-up lens. Another
might chose an Ektagraphic kit, for example. Choice of cquipment should
‘reflect the needs og>oach specific classroom, Costs are approximate.

K]

a

AUDIO/VISUAL EQUIPMENT AND SUPPLIES

Video tape recorder ($750 blk/white rcel-to-reel; $1200-$1550 color/-ussette)
Television monitor ($450-$750 color, 19")

' Televisjion camera  ($750 blk/white; $1200- 91500 color)

Video tapes or cassettes ($25 @) e

Camera dolly ($50- $250)

" Piymobile ($oO) o

S1ng1e lens reflex camera  ($200-$250)

- Close=up .lences  (S15)

Blue filtcr ($5) ‘”

Photographic copy stand ($50)

- Film, color and/or black and white (100 ft. rolis) (£10-515 @)
Bulk fila loader (512)

Ektagraphic kit (contains Kodak 126 camera cnd copy atands)  ($140)
Developing kit for black/white reversal. proce (§125)

Caroucel slide projector ($100) ,

Carousel slide trays ($3 @)

Slide sorter ($3) ' .

Cassette tape recorder ($35-550)

Cassectc audio tapes ' ($.50 @)

Super 8 moviz camera ($3C-$250) - i

- Super € mcvie projector (5100) - '

Film editor ($50) .

Super 8 movie film (54 @) _

- Light reflectors (4) ($3 @) - e
. . 1 *

_OTHER MATERTALS o - e

Newsprint .-(500 sheets) ‘ ' ) e
Felt-tip pens (35) .~ = ' <:ff
Poster paper (100 sheets) ) o
Human rclacioqg activities and games - ( »
Books, various- titles of znccresc Colif;éencs and compacible

with subjcct ares )
Scissors . °
Masking tape* |
Scotch tape i
Plaster of Parié!
Papicr Mache' l
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Some comments on ddscipline a.nd how discipline relates to the DEEP classroon

are a.ppropria.tc here.
_ Discipline :l.s e difficult word to define because the tern lB highly emotionally
' charged for many people, educators, and pa.trons, and the word connotes different '

o meanings for ee.ch of us. It is generally a.rgued tha.t discipline is relative, and

. : tha.t a disruptive situa.tion in the eyes of. on}a. teacher may leave another teecher

' undisturbed. Recent Gallup polls have indiceted, however, that most people belieye
" " schools should be involv_ed with "discipline." Yet most people slee the development
of self-fdiscipline. as prefera.ble to mere obefdience..' ' However, learning self-discipline‘ |
involves choice while_'obediencedoes not, and when' students are ailowed to make

.;choice‘ws},h one"must be prepared to deal with “song" choices. as well as "right" ones.

The major bj—product of the DEEP" ,]:assroom as far as discipline is concermed

e
is the development of peer pressu.re Students negotinte their own goa.ls, end rules

o . o

for classroom behavior, a.s well x student who v:.ola.tes one.of more of thLose rules

. is acting contrary to the cla.ss,e o",t‘ellow students, rather than to the teacher. And,

~J
o
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SUMMARY OF THE MANAGEMENT MODEL .

(2

The DEERY elassrgom management systém is described in detail in DEEP

'VCla;szogsrxanagement; arather DEEP publiﬁation, ‘However, for our purposes,
S " . ;
it will be discussed briefly arid generally in this section.

[
\
\

o

"Pirst of all, it should be.;oted that .the DEEP classroom management
model is flexible. lt can te modified to meet a variety of educational
'situationsa The model may’ be adapted for use within the traditional high
| school, junio¥ high school, or ‘middle school DEEP is also being used iﬁ
.separate altetnate facilities and with classes composed of gifted students
DEEP fits nicely in the typical schedule of approximately one-hour class
periods, but it can be used in modular schedules Although <the DEEP class
is more often managed by one teacher, it has also been a3plied in team-
teaching and ctoss-disciplinaty classes Use of the DEEP classroom manage-
ment system requires.no adjustment in cIass size; that is, ‘a regular sized
. class of twenty to thirty-five students can be accommodated within the model

DEEP is an appropriate management model in any academic course, although it

has worked most successfully in the areas of social studies and language arts.

It is suggesteddthat the duration.of the course in which the DEEP management

~

“model is used heratrleast“a~seméstér”in*length;‘or its‘equivalent in classroom
.:1me,'as'it takes a-éertainlamouut of preparation”to develop'student attitudes
and skills necessary in the DEEP classroom._

Despite the flexibility of ‘the DEEP management model it contains -one

‘essential ingredient--student involvement and participation in goal—setting,

presentation, and evaluation. G




a0 EVALUATION

The evaluation model established for this classroom management system

L

H5differs from the traditional situation._l‘f o 3 L N S

[

Small group projects are evaluated bylthe;teacher; the students in

the smal) group. and by the ertire class. After “debriefipg" a small group

A\
K project° she distributes ‘a rating sheet (see attachment “Evaluation Sheet for

2

Student s Presentation") to the students in the class who were not members of
.-the project group.~ Each-member of thevclass rates the performance of. the
_entirei group and,passes t-hre"ratingv‘ shee't to the group that had completed the
presentatiqn_ fThe:teachergaisolfgge; the presénting group and individual
Amembeaf.of‘the gtoupl-_Members:of the'presenting group fill out anfindividual
evaluation sheet'(see;attachment_“Rersonal_;valuation‘Sheet"‘and‘"Individual

_ @ . ' . _— .
\Evaluation"), and a short discussion period is held with the teacher and each

-

: group after 2 presentat*on to discuss thevevaluation rating.

-

A second. type of evaluation relates to the class objectives that are

negotiated between teacher and students. . Each student is given a copy of his

n

'objective and an evaluation sheet (see attachment "Evaluation of Objectives 9.

o

This ranking serves as a student baseline for the evaluation following each

grading‘periodigﬁPrior to a regular grading period, the student and the -
9 B . ¢

teacher agree\on the evaluation of the student's program.

B
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"* " BVALUATION SHEET FOR STUDENT'S PRESENTATIONS

. . o "' 4 ~ net ' very
’ - o esal) falr -~ 2008 gpocd
. 1. Wes a ciear, logical :equence 1 2 3 4
followed? . :
2. Was the subijcct adequately covered? | 1 2 3 4
3. %Yas the project i1tarest‘ng ‘and ' 4 1 2 3 L
relevant? _ _ . , _ p
- &, Was the tdgic.ccvered orfginal and ' 1 2 -3 4
creative’ :
v
5. Was the “e&hod used to present the 1 - 2 3 4
1 pto*ec* adecuste: did the person : §
v speak elearly, ete.?
. 6. Did the presentation provoke dis- s 2 3 4
cussioa? - ) :
. S
’———'_—"_—'_d'_” .
7. Did the students present and defend 1 2 3 4
their positions? :
‘ ( 8. Were questions answerec intelligently 1 2 3 4
\ and to the p01 1t?
Coxzents: )
.
i
_Quastions about the project:
. _ o \ )
L w
Eq;e-of«project o . B | Student




- ) ‘ " Persomal Evaluation Sheet:

All anéwers afé'confidencial

1. 'What eorcificallv did vou do toward achieving th‘ go0ais and objeccives of

.- the group? _
 -2._ ‘%hat specifically did the other group members-do iadividually? |

= :

3. What speéifically did‘jou do to achieve pérsonzl goals and objectives?
‘ _ - . . - °

~

]

w

4, Approximately how many &gasstime,ﬂburs did your group spend working together?

5. Did your group meet outside of claéstihe?‘« . How long did they meec”

6.. How many hours did you spend working on the project?

7. Eow many cutside resouTces did you use for info-mation' ’ . : .
~ “'Name theu: ,

8. How much time did your group spend rehearsing’
s Row mur’ .+ were you- -uvolvedi——»?7~ -

. 9.. 1f you had 1GO. points to distribute among the members of your group, includiag
yourself; how many would each person receive? No two people may receive eizéﬁly

the same.

10. Did you enjoy working with this group? . Why or why not?

- j

11. Which group members would you}want to workAwith again and»whﬁ?

.
L)

- 12. Are there any you would not wish to work with anF why?

o~

7

e




erscn.l Evalu 1+ion. Shect (coa't)

3

.

9

13, What speci‘xc Jroblem did your g“oup ;ncounter in dozﬂg tHxs pro;ect ana-
how did youusolve these problems?~

- i#) What individuai problema did vou as .an Lndzviduu‘ experience and aow did
‘you handle then? ;

15. khat could 'yoi - and your group have done to make your project better?

©

ERIC

Aruitoxt provided by Eic:




Aruitoxt provided by Eic:

-

1.

3.

1.

. el
e

8

B

‘1_Howv§ould you rate your production

"2°f;5*celient;i

" How would joﬁ,rétexihefeffort your./group put into the preparat%qn

o

4.

5.
6.

.

Good - Fair

o Excellent - Good  Fair
- of the production? |-
'inx¢;i1§ﬂ;. ' Good Fair
v;ﬁdw"ééuld'yAQ éate-t%ghévérail ef
|  T;ﬁ*§e11éht v; Good Fair
‘Comﬁéﬁts:- ‘ . .

‘List your duties in the presentationm
and preparation of the project.

INDIVIDUAL EVALJATION

- Neme

»

Poor.

Poor

_Poor
(-

s

Poor

.

i

'
!

i

i

o

in the arez of creativity of

' Z;HTqu‘wbglg,ypd f&ﬁgvﬁhe‘quality of the Eechnicallprésqntation?'

[

2
2

fect of your presentation?

<

e
-

idea? = -
P o

How well do you feel you
accomplished -each of these
duties? '




SR T ©emojEcroEER
' Evaluarion of Objectives

v .
student's nace -
. nine weeks

\ o

teacher's name

o

The\gﬁgluatiou,QEale.is So-Sometines’
. . . ; L ' Al-Always
’ L ’ . Se-Seldom

§ : , NW-No Way
‘ . Us-Usually
S-Student Respense * .
T-Teacher Response ' )

v

Goal Kumber B S T

Coal Number B S T
1. L‘\. 5 ) R . v

10.

1.

11.

2. g

12,

13.

13,

I

14,

is. T

15.

<

1

.1‘. k% s r < H
. ' - ! i"" S
2, . . i " S
)
{

3 \

P{‘ \

o

QdividualﬂcoaléQ J(Piehsé’vritg out.) . .




- .[EFFECTIVENESS : .

| sm.vcnow OF STUDENTS . | S

The method of selecting students in this project was done on a random

' basis., This basis of assignment ‘to these classes was to justify the assumption~

R

'»that project students were similar to the control groups, or general school

population, in' terms of ﬁbsenteeism, drop-outs, and attitude. I e

W . : N

. s ,
47 , .
» )

e 'srmcrs OF B.-.navmn AND A'I‘TITUDES

Based cuxa computer’hnalysis of expected absentee rates, it was determined

that 12.3 percent g& the;experimental group would be absent. It was found

'that only 8.6 percent ofithe experimental group'was absent, which resultec

‘a 30 percent decrease in. the absenteeism rate.

From the same computer analysis it was determined that 12 7 percent of the

] 2

"experimental group would drop out of school. It was found that only 8 percenc

t

" had done so at the conclusion of the evaluation period ‘a resulting decrease of

37 percent.

' While.significant changes in drop-out and absenteeism behavior were

clearly demonstrated, attitudinal differences among the experimental group were

assessed using the Risk Taking Attitude Values Inventory (RATVI) The experi--

mental group showed systematic improvemenc in their ratings in attitudinal
areas of affection, respect, and the value of knowledge. To compare the

attitudinal assessment data of the experimental group, the Educational Assis-
tance Institute provided standard scores and percentile ranks of tne RTAVI
| ° ?

assessment instrument. it was found that the experimental group began the .
\

program at the 2nd percentile. In the areas of respect and value of knowledge,

K}

zthe experimental group began at the 5th and 65th percentile ranks respectively

° 4 . . . <




PRE SE . . .
. i Ve

and ‘ended inwthe 42nd and 99th percentiles.

Parents were also asked to respond to a questionnaire at the beginning

" and end of the school year. The first four questions asked the parents to

w ngate their child's attitude toward school other students, themselves, and

N } . C. T
-teachers. . , o

' The parents reported small yet significant improvements in the atti-

tudes of their child toward school, other students’ and themselves. From,the‘

parents -points of view, the largest and most significant gains were shown

-

in their child's attitude toward the teacher.

N )
.. \- .
J .

S




at péteptial a&opteﬁ of the nEEP élia;sroom'managexﬁent mcclel the

mds ‘are available upon request 'by conta.cting Jane Connett, D:.rector~
Wichita. pubuc _Schools; 640 X. Empoma, Wichita, Kansas 6721h

01. A : . | l. . h

| ADMINISTRATOR'S GUIDE

_ .T_able_ of &ontents

B

Wpat 18 Project DEEP? '
]?oes DEE.P Meet Any of My School's Neeﬁs"

Eow Ca.n; I Involve Others With Proaect DEEP" - !
A Central Admmstration and Board of Education '
B. Sehoot | staff . ©

Eow'Db'l',.Involve Mdrg“Teachers in DEEP?. o
How Do We Get Training? -

dow Do We Select Equlphént, Supplemental Materials and
Physical Fa.cilitles" |

How Do We Select and Schedule 'DEEP Students"

|
' .

¢ - | N K
|

How To We Get Support from Parents and the Comzunity? h

How: A:::e the‘ Role Responsi'bn.llties of the nc.z:.P Tean Defmed’ <

How Will the DEEP Program be Bvalusted? C )

. . o . ' {

; S

/T . ) 2
' . g". 5 . 8 ?__\ .
13 ) }J o )
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rOCuUs

ceeesess & 8Chool-within-a-school for
disaffected, low-achieving, or non-

* functioning high school age students,
featuring group counseling plus modified
programs in most academic areas.

. This rdgram 1s~recommendéﬁjas an.approach';o reducing.disruptive and truant

' behavijor by a consortium consisting of Virginia School Divisions, the Virginia
Department of Edﬁcation,.aﬂ¢‘rhe Appalachia Educational Laboratory.

vAddit 6nai ;nfofﬁation.on this-pfogram may bé obtained from:
) v ' - ) "<.\' ' - L ‘ “ s
i ! - ' y . -z
_ + FOCUS Dissemination Project
- Human Resource Associates, Inc.
i o 12]1 East Second Street
i _ : Hastings, Minnesota 55033

N

, ~
-~ [

: Infokma;ion.onuthe'participation of. the Virginia Dépértment of Educatioﬁ*ia—che\\? '
congortium may be obtained from: ' : : % A

I

[ . ’ Dr. Mary F. Lovern | ’
e °  Supervisor of Pilot Studies
S o . . ! P- 0- BOX 6Q

Richmond, VA. 23216 1'

)

‘~;,Infofma;ioh on_thé participation of the Appalachia Educational Laboratory -
-in -the ¢onsortium may be obtained from: ' :

-

Appalachia Educational Laboratory
Thomas P. Ryan

5 Nelson Street

Rockville, MD. 20850

v



EXECUTIVE SUMMARY

'

' NARRATIVE DESCRIPTION (Brief)

The main thrust of the FOCUS-program is to provide an educational-model

o
for students who are performing well below their capacity socially and/or

academically. It;ishgeneraliy recognized as an alternatiye approach to assist
a student who has an inability to function in the traditional classroom settir

due to a pattern of behavior problems and a high rate of absenteeism and

tardiness, .

I.  GRADE/AGE RANGE - | - |
Documentation exists that the FOCUS progran is successful.at the secondary
level (7-12) to improve self-concept, increase atademic potential, aid

. improve attendance. It appears this program would have implications fer .-
- school aged children K-12. The only delimiting faci r-would b2 in the \

T provision for work/study experiences which would be appropriate only

to the secondary population.

‘1I. SPECIFIC PROGRAM OBJECTIVES
The program cited is developed on the assumption that.alienated youth will
not achieve success’in their social/emotional dev*lopment, academic pursulits, . -
and self worth as a contributing member of society. -

Specific program goals are as followS° (1) to reduce the alienation.and
improve the self concept of youth (2) to provide yout! with iver:ased
access to desirable social roles and (3) to reduce, neg tive labeliirg
of youth and direct them from adjudication. Adjudication in this context
means that which is legisl ited by suspensions, dfscipli-e referrali r:
entrance into the juvenile court system.
IIT: SUPPORTING DATA S B :
It is generally accepted that poor self-concept, high absvmteeism, and .
. disruptive behavior are related- and contribute-to sca60l zged youth's '
"negativism-within his environment. It has generally bee.: faurd-: in.studien
pertaining to self-concept, teacher expectancy, motivation, attir:-es that
the adage "success breeds success" becomes a common { read in % attempt
.to bring about positive changes. One‘of the focal peciats of ‘FOCUs = the
ability to biring about a’ positive attitudinal change du behavior ol S
. par cipating\gtudents. ,

/ ) ] Lo : o




iv..

VI.

VII.

VIII.

s
‘e

IX.

o

'STAFFING (Selection/In—Service)

A program of this pature will only be as effective as the teachers wno
are successful in dealing with thie affective behavior of alienated youth.
Teachers iavolved in a-FOCUS program are reuponsible for interdisciplinary

- teaching and havefadept skills not only in the cognitive aspects of teach-

ing but also in human relations skills. A large portion of the teacher

'responsibility is counselirig, communicating'in small groups, utilizing

~essential to teacher effectiveness in the FOCUS :program.

a variety of techniques and approaches, and acting as a liasion between
the home, school, and community. Inservice and staff development are

¥

24 L]

SELECTION OF STUDENTS (Criteria) :

Student participation ‘and selection for this program are those who are.
determined to be signifieantly deficient in“the basic academic skills

and positive social developme: :. A full assessment criteria is established

‘to determine the extent of an individual student's needs in. the social

emotional behaviorial and academic areas.

organization as well as an alternative education concept. The philosophy

of the FOCUS approach is-emphasized into seven interrelated components:

caring, the setting- of “expectations, structure, individualization,
responsibility, reinforcement, and evaluation. Programmatic content is

 designed in the basic Academic skills of reading, math, and history;

Vocational Preparation- and Family Group Concepts (individual ‘and ‘small

group counseling?. Although the thrust of the program is individualistic,
alteration of classroom grading is not resuvired.

PROGRAM MANAGEMENT (Strategies, Activitic-., Recordkeeping, etc.)
Program management is-an important component in the FOCUS concest.
Maintenance of accurate educational records, employment records, and
individual educational plans are the major responsibilities.

\

FACILITIgS AND LQUIPMENT

Special equipment to implement a FOCUS concept are not needed -A program .
of this nature would vary in cost depending on the needs, facilities,
materials, and personnel of the -school system. Funds would be required
for inservice training, evalu:cion, curricular material purchase, and-
classroom modification. as.needed.. These costs may be minimal due to
existing FOCUS materials which are available and reproducible. . .

POTENTIAL PRdBLEHS

- Faculty endorsement of the program

-— Integration of students into re*ular)glasses
-- Lack of ‘parent understanding

-= fudent transportation to job sites

-~ Availability of job sites

-- Sstaff training (skills acquisition)

S T , . { - i .



X. INVOLVEMENT OF PARENTS, COMMUNITY, OTHERS:
Parent and Community involvement are essential to the overall success
o of a.FOCUS approach. Parents'are involved through Parent/Teacher/Student
meetings, individual conferences, and other informal communications.
Community members are involved in providing job sites for students and
cooperating with prégram personnel in the evaluation of a student's

progress in a work experience setting. SO . ,
XI. SOURCES OF INFORMATION (Main) f
1. FOCUS Dissemination Projéct, ‘Human Resource Associates, Inc s .
121 East Second Street, Hasting, Minnesota 55033 (p.1-24) . . .
2. FOCUS A Successful High Schtol Program for Dealing With Disaffected -
Youth U.S. Ooffice of Education (National Diffusion Network) Department
of He: Health, “ducation, and Welfare Washington D C e T N
7 o 3 .
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' Conceptual Framework

‘School aged youth enter the puplic schools of our nation with a diversity
N w.ll
" of socio~economic backgrounds. These differences are on a continuum of those who

are the most affluent to. those-who" are least affluent. Typically, the least

\ azdized achievement tests and they are among the youth who have become alienated

from reaching individual human potentials. The FOCUS concept is a diversified

\

experience directed toward ‘meeting the diversified needs of the school youth
@nable.to pergorm_properly within the traditional classrogm setting.

4 -
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Progran Description

¢ 3 ‘ The Focus model was developed in the Roseville Area Schools, Roseville,

.

Minnesota.over‘a three year‘period extending from 1971-1974. This developmental
period was funded through a grant from the Youth/Development/Delinquency
Presention Act.
The FOCUS model uses a mini SLhOOl approach that operates in cooperation
with and as an extension of existing programs and services by the Roseville
- District. ‘§pace requireménts are dependent on the number of students to be

served. -

#,ﬂ,r—w/’01a§§e§“in‘thc'model incluce English, Social Studies, American History,

Family Group, and Work Experiences for. Senior High school students.

Staff members are selected on a voluntary basis from existing staff to
! ?

cover the subject areas noted Each staff person has the reSponsibility to be

-‘involved in at least one Family Group. .

The FOCUS propram is differeqt from other mini school cOncepts dealing
vith alienated YOULh The differdnce cenicers in the Family Group atmosphere

: ‘which attempts to instill in each student a feeli/ﬁ of self worth and hope for

N )
the\{uture To reach- these objectivesxbtafffnemﬁers emphasize care; nurturance,

and structure in their approach to students. Students are confronted with

their unacceptable behavior and{positively reinforced”for)acting in socially -

'accepcahle ways. - o

The overall goals of a FOCUS model is *o decrease the "inciderice of aliena-

tion among youth.‘ To do this the foiicwing specifio goals and gﬁsectives

. .
o ) ¢ 2

attempt to achieve tuis end.

\
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I. .TO REDUCE THE ALIENATION AND IMPROVE THE SELF CONCEPT OF STUDENTS

A. The self concept of students

B. Interaction of students with peers, parents, and adults will improve
C. Attitude toward school will improve

D. Attitude of parents will be positive during each school year

E. Involvement of parents and qtudents will increase '

II.'_'TO PROVIDE STUDENTS WITH INCREASED ACCESS TO DESIRABLE SOCIAL ROLES

"A. Academic Achievement for the group will increase at least one year

B. The number of school drop outs will decrease

C. Parent. assessment of child s academic’/and personal improvement will
be positive . .

D. Work experience students will result in job placement.

"III. TO REDUCE NEGATIVE LABELING OF STUDENTS AND DIVERT THEM FROM ADJUDICATION
[

Disci line referrals will dectease

Schobl suspensions will decrease

Attendance will improve

Tardiness will decrease

C 'rt referrals will decrease

E’lbﬁsﬁb

SeIection of students for this model was not done on a random basisy
. i . .
Each student d%oSen for the project population exhibited one or more of the

following cha acteristics. : . .

-- 1inability to function within the traditional classroom setting

-- sufficient potential to benefit from the pro ram

-~ gacademic sk%ill bBelow e:xvectancy

i~~ recognized as an underzchiever . ‘ .

-~ a [pattern of behavior problems

-~ high absenteeism and terdiness

-~ lacking motivation-

- poor self image S

- tessful family situation
:Estility towards adult and authority figures '

-~ jdéntification as a drop ont .

—- &xposure to juvenile court system

!

The/;nstructional program is designed as an interdisplinary approach which
conbines individualized instruction and group work based on the student's ability
and néeds. Since the project students are deficient in academic skills and

posiyive soc}al development, the emphasis in each discipline area is focused on

91




generating success in these specific problem areas. Individual instructional

systems and peer tutoring are used to meet these needs.

The central core of the FOCUS concept is the Family Group or small group

interaction. Eacﬂagroupconsists of’ approximately eight to ten students ‘and
i

. one teacher/advisor who meet together for one class period each day throughout

the school’ year. . .
. The Family Group pProcess utilizes the:peer group to enhance and encourage
positive social development. Peer group pressure has been found to contribute
the greatest influence on an adolescent s behavior. The Family Group requires
a skillfull teacher/adviior to direct the peer group influence to assist students
in dealing with the source of ‘their alienation and disaffection in school.
Parents and community representation were intricately involved in develop-
ing the FOCUS model as members of an Advisory Board A salient feature of

.

this project is the emphasis on parent corfersnces and parent)school communications.

v ~



FOCUS PROGRAM EFFECTIVENSS

<« [y

W

. g
The '1973-74 FOCUS pregram evaluation results confirm the conclusions

elicited from earlier evaluation data. These conclusions demonstrated an
overall (a)preversal’of a past pattern of leas than,normal academic growth
| (b»hgrowth.in self concept (c)‘improved attitude toward scho&I*1d) decreas
iin'achool discipliharx infractions (e)_decreas fnw adjudication_referrals and

(f) parent-perceived improvement and gains for their FOCUS students.

Data pertaining to absences, tardies, and school drop outs appear to

-merit further consideration of how these~areas can be improved. It appearsf

"_ from the available data - that the cause-effect relationship of absenteeism

o 1is little understood with the exception of concluding that poor performance
can be equated to a child s attendance record. Tardies, although to a lesser\

° - . )
- >

degree, would also seem to be a measure of poor academic performance. But

- FOCUS data indicates that the most tenable conclusion is that less than normal

academic performance can be correlated to those students‘who are aosent a large

s

number of -days. ;

Q -

The school drop out data from the Roséville Project has not demons}rated"

a reduction in rate. It‘was concluded that other factors besidesua‘FOCUS.cone

':cept may have been needed to deal effectively with this problem. ' ’

"A summary of thé evaluation findings of the FOCUS ‘(Roseville Distgict)

is attached. For reader information, Ramsey and Kolloég FOCUS refer to -

the two school sites in the RosevilleArea Schools- where the project is_operative.

& 0.
¢
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SUMMARY OF EVALUATION FINDINGS

—OBJECTIVFS INDICATORS :
' _ Ramsey Focus Kellopp Focus'
—_ 1971-7¢_1.1972-23 | 1973-74 1971-72 1972-73] 197374
Improve Attitude | IGX School v * * *
Toward School ‘| Seutinent Index [ncreasze }Increase |Increase Increase [lucrease
Tapsove Self< - - | 10X Self - i
Conce.pt | ppraisal -Inventory |lincreast :
¢ MHPT [go Strength w % *
Scala S |Increase |Increase Increasc [Increase
. : v * [Not Cole o # oL col-
Iucrease C.P.A, ; [néreasy, {Increase |lected Tucreass | lected
Acadinic Standardized Achieve-]|l3 montl'a| 7 mouths|6 months 1 moath {7 wontics
Acliievement Jmeut Tests, wain in gafn in {pain in gain in rlx' in
- ) -7 wontl.s | 7 months{7 moaths 7 months |7 nonths
Decrease fally of Tardies Increase (locrease |Increase Increase Decrcaye )
Tardics . 1147, 96% 6% o 6T 724"
. - ‘ , 5 _
Decrease in Tally.of Absences Jeccrease |Decrease |Increase o Increase |Increase
Days Absent | ' 12, 5%, 307, ,g 2% | 16%
—— y by
Drccease in Tally of Referrale |pecrease |becrease.|Decrease 9. Decrcaig Dccreasc
Schpol Referrals ' 9% /AR N TVRLEN | 61% 287"
Decrease in | Tally of School Necreéasc Dccrcnse ‘Decrease . § Decr:'(’:as.e I_ncrcasé
School Suspensions | Suapensions - 13, 9 | 25y, _16% 285
Decrcase in o : LWk e wil| <
Police and . - Tally ‘of Contacts No_data.  [Decrease [Dccrease | Decrcase JDeerease
Sheviff Contactks C \ a . nL 10% 8%
Decfcase_tn Tally of Referrals, hncrease [Decrease: |Decrease Decrease |No Change
Court Referrals - - B L 3% 787 - 36%

14

\
\

\

u..tistically rignifiuant (r

2

\

,.OJ) using a paramchlc atatistlc
L SLathticnlly stgniilcant (1 <.05) using a nnnparametrtc statlstic :

T
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ADOPTER INFORMATION-

1 ' H t
2

>

Potential adoptera.of the FOCUS model can obtain information and a variety

of services from the FOCUS DISSEMINATION PROJECT' staff. " The’ FOCUS program has.

been identified as anNZ;emplary project by the Joint Dissemination Review Panel

of the Education dlvision, HEW and has demonstrated the need to meet the needs
¢ l

of alienateﬁ secondary aged studenta rhe United S:ates Office of Education

(Nationa} “:”" . 'iOn Network) has allocated funds to establish the FOCUS.

DISSEMINAT * “ROJECT (FDP) whose goal is to assist other schools to replicaté

thiS mf‘dﬂ. - ) ) ’ =~ .
™ v FDP staff will assist in the coordination and adoption and awareness
4
~activ, 1es which include the distribution of information and materials visita-

“tions to ongoing pnograms, area workshops and visitations, and follow up visita-
tions and consultations at adopter sites. It is appropriate here to list some

of the materials and services provided by this network
(3} ¥

FOCUS Training Workshops will be provided to selected adopter sites.

¢

Each workshoﬁ is designed to meet the needs of the staff being trained The

“workshop is two to three days in length and approximately six to eight hours:

each day Content areas,ol_the workshop will 1nc1ude - 3‘ .
1. FOCUS Concepts
2. Group Processes
3. -Discipline '
: 4, Decision-Making
5. Classroom Techniques
6. Evaluation z .

'Materials and Services The following materials are available-by the
FOCUS staff and available through the FOCUS Dissemination Project Office.
Human Resources Associates, Inc. 121 East Second Street, Hastings, = = Iz

, MinneSota 55033/ . , L . {
' o . . Cost S 2 R :
1. EOCUS Booklet _ . . §1.00 - : S s
2. FOCUS Training Manual - ) ‘ - 15.00 ' L ’ :

3. FOCUS Curriculum Manual ~ o000 - L




vy

Serviceﬁ.‘ The following services® are available through the FOCUS
_Dissemination Project Office:

1. 'FDCUS Awareness Presentations : J
2. .FOCUS_Site Visitations -
3. [FOCUS Training Workshops
. 4. Follow up to Adoption Sites .
. 5{. Technical Assistance

- FOCUS ADOPTERS

a

1f one is intefested in other school system efforts to adopt the FOCUS

model the following peréons can be contacted to provide pertinent information: .
1. Drucilla Hite )
.. Vance Junior High School ' ) : N,
Edgemont Avenue '
Bristol, Tennessee 37620 o A
(615) 968&1471 . <

cei . . 2. "Wilma Yap . . 0
. THIS PROGRAM : :
' Edgemont Avenue .
-Bristol, Tennessee . .37620- .. S .

3. Louis T. Anders
Beaufort Public Schools .
P. 0, Box 350 . ' . o
Beaufort, South Carolina 29902 -
- (803) 524-2660

4. Lucille Burton ' o
Asheville-Buncombe Cty. Optional School , e N

: . 331 College Street ’

& - Asheyille, North Carolina 28801

: (704) 252-6909

5. Sue Schillinger, Project Coordinator - .
FOCUS Dissemination Project . . ' - - S
Human Resources Associates, Inc. : : '
121 East Second Street -
Hastings, Minnesota 55033
(612) 437-3976




" » SCHOOLS WITHOUT FAILURE

~
-

. _ LT e |
_ " ' eeseees. an educational approach, based on
: B - reality-therapy concepts, to reaching negatively~
' oriented-children through an eight-step approach
to .discipline. ' - T

~

Y

o

--This;pfogram'is rééomﬁehded‘aé”ah Appr6ach'to féauéing disrﬁbfiﬁé"abﬁvifuint
behavior by a consortium consisting of Virginia School Divisions, the Virginia
Department of Education, and The Appalachia Educational Laboratory. .

-
o B

AddifionaL Information is available throvgh sources listed ir the bitliography
attached to this narrative. . ‘

Y

Infbrmatibn on the parficipation of the Virginia Department of Education 13 the .
consortium may be obtained from: o _

ST

- @ : e .
° ., Dr. Mary F. Lovern . -
‘ ‘Supervisor 6f Pilot Studies . L
) o o P. 0. Box 6Q .
e L - - Richmond, VA.

. o

Infdrmatioﬁ on the participation of the Appalaéhia Educational Laboratory
in the consortium may be obtained froi: :

23216

Appalachia'Educational Laboratory
Thomas P. Ryan
" -5 Nelson Street

Rockville, MD. ‘20850 e , |
T :




wigalitj.Tﬁéréﬁi;étd»cufrént,gdqcational.problems. SWF is a way of reaching.

. EXECUTIVE SUMMARY
.- . SCHOOLS WITHOUT FAILURE i /
o ; - T / : e

¢

) SchQQIéfWithoﬁt tai1ute is_aﬁ educational aﬁproqch, using the theories of

3ﬂfﬁp§ghfi§é1y-6i§g§t§diéﬁilﬁren~£hr6ugh a program based_on_relevancy,.involvéient,

wi aﬁéfﬁﬂinﬁ}ng,j{&pe:érpéessﬂinvdlvgsjthe'pse of class discussion, new approaches A

[

g’fffl;tq.dis¢iﬁlihé; hﬁgéﬁofk{zgtading; and testing. '

R I;

5 .

I : T

I1I.

. N - ¢
ot . NP

ff.'GRADﬁYAGE RANCEi5fThe process is adaptable to all grades, -but emphasized
: wY;a;gthe1g1ement§ij1eve177 T o '

: ' . €.

f;§g§§igi§;2géékén;65;2C116?$§ Increased motivation to do school work
" “and reduceundesirable: behavior. . "

SﬁPPORTiﬁé‘ﬁATX{"fTHéirenhsyIVania State Department of Education has

conducted extensive evaluation of the SWF program as carried out in .

?;’sévEfal'sbh@bls:j;Evélua;ion'is'cited in a separate section of this

Iv.

V.

_.documefit, "

~ STAFFING

(SELECTION4IN-SERVICE): "Extensive in-service of staff is .
required when implementing a Schools Without Failure program.. This
-appears to be a one-time major investment; however, continual in-
service for new staff members and support and assistance to those
previously trained’'is important. ' '

’

SELECTION OF STUDENTS (CRITERIA): This program involves all students.

. . There is no need for the development of criteria for the selcction of

VI. e

VII. :

VIII.

IX.

students.
. —

| CURRICULUM (CONTENT, CRADING.PRACTICES): An examination of curriculum

content is important. - To-implement—the SWF pyogram fully requires

a_re-evaluation of grading practices and revision of philosophy.

" PROGRAM MANAGEMENT (STRATEGIES, ACTIVITIES, RECORDKEEPPING, ETC.): Very

little program management such as recordkeeping is required; however,

school activities such.as class meetings and application of, the 8 steps 0
.to discip1ine;,as outlined by William Glasser, are essential to the

success of the program.  , ) o i o
'FACILITIES AND EQUIPMENT: Special facilities and equipment are mot

needed,. S \ . » " .

INVOLVEMENT OF PARENTS, COMMUNITY, OTHERS: A full understanding of SWE
by parents. and communiyie ' : :




N Schools without Failure

- INTRODUCTION

°

"The theory on which'thisnapproach is based suggests that the success factor

« 3s_ far more. significant than the failure factor in developing learning motiva-

tion. The belief that individuals need to be allowed to learn at individualized“

. -

rates of—speed—is~an—essential_part of the program.

In-service programs for schools implementing Schools Without Failure are
available through the Educator Training Center in Los Angeles, California.
Details on cost may be obtained by contacting the Educator Training Center,
2140 West Olympic Boulevard. Sui-- -518, Los Angeleo, CA 90006 or by calling

(213) 386-2511.
" The following description taken from an article titled "Nr,-Glasserfs

: Gentle‘ﬁbd,“win the September, l978"issue of American Education presents an

excellent overview of the SWF program. .

"Involvement is a key word. Infclassrooms where ‘the Glzszser
method is used, one hears it again and-again. Students cause problems
- ~ because they _‘e not involved’ with’ school. Teachers have little control -
" because they are not: inyolved: with students. In. every place where
there were problems, in‘ lvement appeared to be lacking.

Hhat is most remarkab e about the new discipline is that it
diligently avoids punishmen .. Punishment, contends . Dr.,Glasser, is
- petter suited~for maintainin order on a battlefield or in a chain

f—-ww——gang‘than—tn—a—claasroom. “It'makes students angry. and dejected. It

= . gives them fu 1. with. which‘to rebel..‘And most . important, by casting

w7 the teacher: as,almost a minor dedty, a ‘decider of fates, at once judge
“.‘and jury and jailer, At does ab olUtely nothing to teach responsibility
'f,for one s own actions.'-‘u . i .

0

Traditionalis ' mayeview discipline withodt punishment as-a b1ue-

. print for ; classr om’ anarchy, ‘but sparing the -rod does -not necessarily

mean. spoiling ‘th ,,hild.“ The Glasser method is’ by no-means a laissez
faire,‘"do-your—own- thing". approach to discipline. The goal is to

; help kids become responsibl"~ 1themselves. e

-0,




-'n‘_ The basic ou;line of that plan for teachers is as follows
- Get involved with students. This is. the groundwork for all further -
S "~ progress. A prerequisite for any worthwhile student-teacher .ommunica-
o tion is trust. Be personal. If a child wants to tell how-a cat was,
stranded for four hours in a tree Sunday afternoon, take the time (it

o . 3

needn't be long).to listen. T I \

_ Involvement is the key to the whole thing. This does not mean
T compromising a position of authority. Be a friend, not a chum.
. L s R A ; e . S
' Deal with present behavior. Before a student can begin to change
a pattern of undesirable conduct, that student must be aware of what he
of she is doing. The teacher should focus on behavior, not feelings.
' Say, for example, Tommy -hds just whacked Mary Ellen with a“ruler.
Right after the incident, his teacher should ask Tommy what he did--
not why he did it. Asking students why an incident occurred often just -

invites a tangle of fingerpointing and accusations.

‘Concentrating on present behavior also eliminates dwelling on past
-failures. Reminding Tommy that this is the ainth tim2 this month he
has whacked .8 e with a ruler encourages a* built-ir fatalism. A
sense that beygvior cannot ‘be chariged. Bringing up children's past
misbehavior pI§ces an intolerable burden on them. it's haxd enough

2

coping with curyent problems. ' & 3 ‘ .

- Get the t‘dent to make a value;judgment about his or -her own °
behavior: . Thie¢ may take some doing. A teac¢her might sit down with a
problem child and ask, Is what you're doing against the rules of ithe
classroom or the school? The question tends to.cut through some of the
confusion and game-playing with :words and thoughts. Or, to the query,
Is what you're doing helping you? The student's initial response may -

" well be, Sure. I fell better after hitting Mary Ellen. But eventually
most students come to realize that continually getting in’:?scrap s 1s

1ives at school any easier or happier.
AHelp_the_shudf-t-make_a_plan—to -change - that~behaviof{ii:he" ¥: )t
should be simple. Ne it easy for the child to succeed. Take the case
- of fighting. After diBcussing the probler :ith the student, the teacher
may suggest, Why not sce if you can male it till lunchtime witchout
fighting? How does that sound? You try to help kids look,at what they're
g and make reasonable choices. 1It's a child and working together
ngtead of just the adult handling down decisions.. Part of aneffective
plan includes what the children are willing to do (in addition to what
" they will not do) to make things better for themselves and those around
them.  It's a positive action that can -be reinforced upon completion

Get the student to make a commitment to change that behavior. The
commitment can be as simple as a handshake or verbal agreement or as
elaborate as a written contract This important.step impresses on the
student the fact that one ‘is captain of one’s own ship, responsible fer

»
9




13‘,‘1*' one's own actions. Hbreover, the children make these commitments to
. teachera who care ‘about them, who are their friends. - It is the
o involvement of’ students ‘with teachers that makes this step effective.

3 ®

Accept no excuses. " If the student fulfills his or her part of the
ontract, the teacher rewards or praises accordingly. But if the student
fails, the teacher needn’t listen to a long, W woeful, excuse-filled. story.
'All that is necessary is a simple expression of confidence that the
student can do better next time. As one teacher put it,'"You don't say,
'You dummy, you failed. You loused it up!' You say, 'Okay, we'll sit
 down and make another contract-maybe make. it more manageable.'"

-

Mete out no,punishment. without resorting to punishment, the tescher -

keeps repeating the process--making contracts and dealing positive&y with
the child until the desired behavioral change ‘0CQUTS.

Never give up. This is-probably the most difficult task for teachers.
Change"doesn't_cone easy or suddenly. It takes time.

Behind,the Glasser approach lies the comﬁon-sense notion that disci-

-

i pline will be ‘less of a problem if students feel school is a good place to be.
b

Some interesting innovatiohs‘help create this attitudk. At the beginning cf

1\\each school _year, with suggestions from students. teachers, and school
officials, each class decides its own code of rules. Student. participation
is encouraged and ruLes are even drawn up for teachers. too. ’ o

c1ass meetings are anotherimportant part of the program.” Roughly ouce

a week students gather in a circle for discussions. Subjects can be. whimsical

(What If One Morning Everyone, Wok Up Green’) or serious (How Should Our Parents
%

Treat Us?) and every student is encouraged to give an opinion, bearinggin -

*”f"’mind there are few inherently right ot wrong “answers.

s The Glasser approach however, may not catch on with every teacher who
tries it. Some teachers admit they feel out of control without a punitive -
.ar&éenal at their disposal. Others say the whole,process.of nurturing student”
awareness and p1anning and making contracts requires a bottonless well of
patience'and time. ' ' - " - , _

! , _ _ ; T
\ !
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Harlingen, Texas, - d;Greensboro;”North'CarOiina, A}Q’:wo cities'using | s
‘the blasser approach fairl extensively.- ‘The Edu&ator Training Center reports -
| that in various school systems singGlasser discipline methods, suspensions

and vandalginvbave decreased by more than 40 percent from previous years, and

od -
. fighting ‘has decreased anywhere from 10 to 90 percent.\ Perhaps most signifi-

cantly, 84 percent of the -teachers reported their own morale was better since

> , . , _
' adopting ‘the rionpunitive discipline." - B [
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‘1"Evaluationr-"5chools Without Failure ' oo ‘,

. ) . 2 N :
N y - . _ o
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An evaluation’ of Hilliam Glasser's Schools Hithdut Failure (SHF) program
- ‘was. carried out during the program s first year of operation in the New Castle

Pennsylvania School District. Ten elementary schools werepairedon the basis .

~

of size, socio-economic status, and pupils' past achievement. One school of

each pair was randomly assigned to begin teacher training and implementation
of SWF; the other school of each pair became a control school. Pre- and post-
testing were used to assess pupil achievement and attitudes toward self school,
. and others,'and teachers and parent attitudes toward educational issues
Instructional session and "SWF schoolillassgoom meeting interactions vere
measured_;;‘;he Expanded'Category System and the Reciprocal Category System.
N Results indicated that the program had its major impact on teachers. Little
difference enisted in the achievement of pupils in SWF and control schools. = e
}L'Some”positiwe‘ehanges in'SwFquhooliprimary pupil attitudes toward.being in
1+ school and toward doing difficult school work were: found. Also, positive
: changes occurred in SWF school intermediate pupil attitudes toward the import-
'N ance . of doing assignments and importance of learning " In SWF schools the f
number of pupils referred to principals for disciplinary reasons was reduced v
Hritten questionnaries were completed by the teachers principals, and | |

students of those elementary schodls participating in the l970-7l seminars .

based on’William Glasser' s concept of” Schools Without Failure The questiohnaires_
were designed primarily to determine what changes had occurred since the
ﬁl‘seminars began and whether or not the scnools were still following practices
ontrary to Glasser s concept. _Teachers and principals were asked to indicate

-

‘ the changes that had occurred in greding, testing, grouping, discipline, class-‘

R room meetings, parent conferences, curriculum, and homework. The pupils of

S -
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‘ teachers who had attended the seminars responded to survey items dearing with///

involvement, relevance, thinking, and responsibility. Responses indicat:/;hat
the seminar program apparently had positive effects on students and on/; achers.

Findings reveal that students haVe become more responsible for thei own .

4
s 3

behavior, and havemlearned to express themselves better ana to 1l ten to andj

S
S

respect 5;; opinions of others. In addition, Communication between teachers ' .

\
has improved and teachers have become more aware of studénts needs and are

better able to handle their own discipline problefs,/ . R "
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et TEACHER EFFECTIVENESS TRAINING (TET) .
' oot . s « S .
' v ’ - . _
L "essceess a process stréssing ~“teacher/student communication ¢
s in fostering student self direction, reSponsibility, control,

W

A

> and evaluation.
. e

&
This program is recommended as an approach to reducing disruptive and truant
behavior by a comsortium: consisting of .Virginia School Divisions, the Virginia

_ Department of Education, and The Appalachia Educational Laboratory

v

- Additional infprmation'on this prog®im may be obtained from: o

¢

University of Virginia
.Eastern Mennonite College 7
Charlottesville Cit¥ Public Schools
- 'Harrisanburg City Public Schools
2. Lynchburg City Public Schools -
g . Effectiveness-Training Associates
' .- . Pasadena, California’

¢ - ¢ o oL °
e

- Information on the participation of the Virginia Department of Education in

“the consortium may be:obtained from. . ]

Dr. Mary F. Lovern
. Supervisor of Pilot Studies
* P. 0. Box 6Q
C Richmond, VA. 23216

b o ‘
1

“Information on the participation gf the Appalachia Educational Laboratory
"in the consortium may be obtained *from: : v

°

. Appalachia Educational Laboratory
Thomas P. Ryan
5 Nelson Street
Rockville, MD. 20850

[
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©NARRATIVE nnscaxrrxon (BRIEF) ) L T

a process which stresses the importance of good teacher/studen& communications
~ for preventing problems and teaching that irresponsible behaviors- among students

_is not acceptable. T.E.T. is a good method for broadening teacher/student

~ student communication “Educational literature is replete regarding the harmful For e,
effects of poor communication skills on student behavior and studeént a1ienation Tt

S 2 ==

-4

EXECUTIVE SUMMARY _

TEACHER EFFEGTIVENESS TRAINING (T.E,T. )

\
&
oot
. . W

o . N .

Teacher Effectiveness Training (T.E.T.), developed by Dr. Thomas Gordon is

>

communication and helping students accept responsibility for their actions in.
n

fostering self-direction, self-responsibility, self-determination, self-control

- e

and self evaluation i ' o R o ' ‘

I GRADE/AGE RANGE:

By the very nature of a T.E.T. approach it is not to be litnited to any-

" particular grade level- or, age range. Attitudinal and communicative styles

change academic and behaviorial progress on a K-lZ basis. . T
_ _II.  SPECIFIC PROGRAM OBJECTIVES: - . . R S .
: The TIE:Tw= wconcept -has: dhmonstrated that it appears to have a positive _ =

‘-effect on."'school " aged:youth, parents; teachers; and administrators. Developing

effective communication strategies, problem solving techniques, and group

management skills are;the major objectives ‘of .a T.E.T. approach.."'"\“ R ) ;E
. A : - - T

III. SUPPORTING DATA' P °‘vu T T R Y S L
: Come E o . . . . A

Atothe core of the T.E.T. concept is the development of effective teacher/ -Wﬁg' ’

This concept . assume$-that communication is the core to positive changes in o
student behavior.ﬁuf. A;;\ 1;,‘~v~; Lo e . RS S S

S

HIV.”f STAFFING SSELECTION/IN-SERVICE!

.q;

The"e is'no delimiting: factorsain the staffing requirements for T, E T.w,

é . .

By the nature:of ‘the ‘commitment which is necessary .to implement this concepta W
-cautiom is necessary against implementation if stafT mempbers: canndt’ support o
" :the underlying T+ E.T.: assumptions.; Continuous staff’in-service'is én essential o
' function of the concept.-

2 ST e s

” .
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SELECTION: OF STUDENTS (CRITERIA):. ) : .
,sE Ts: is ‘a communication technique that is applicable to all students

.CURRICUBUH (_DNTENT,_QRADING PRACTICE_)‘ :
;The‘implementafion of a*T.E.T. concept idoes not require the attention -
‘ urriculum or grading practices. T.E.T. focuses on the
> ) mmunication skills, strategies to work effectively with groups,
- and‘.roblem olving techniques.‘ Special curriculum materials are not needed.

PROGRNM HANAGEMENT (_IRATEGIES ACTIVITIES, RECORDKEEPING, ETC.)

o There?;re no recordkeeping requirements in a T.E. T " model. Program
?shstrategiea and - actfﬁities are appropriate to develop a teacher's skill in
";communication, group management, and ‘problem solving strategies. If a

-~ district desires” to view the accumulated affect of T.E.T. on -changes in
.f‘student behavior,a system of recordkeeping is advisable.

. J“x:Special faeilities are notvneeded in a' T. E T. program, A school wide_
*‘program would entail the expenditure of funds for in-service materials and
o consultatioﬁ‘from Effectgveness Training Associates, llO South Euclid. Ayenue,

§ Pasadena. Californip 91101. . i ) Co , L e
- ;x; ‘POTEENTIAL ‘PROBLEMS * Lo . ’ )
T L"- ‘Faculty’ endorsement of the program ’

A

- Séheduling time for ongoing in-seryice training :
“~- Lack:of,teacher-éfficiency in implementing T.E.T: strategies
- Poor communication‘%kills by individual teachers:
- X. . ' ANVGLVEMENT OF PARENTS, COMMUNITY, OTHERS: : : :

e It is important to gain the support of parents toward aT. E T. concept. . q} '
n?- " : > ) .. . ’ N - \ .
XI. SOURCES ‘OF - INFORMATION (MAIN) . L, . o

- 1. Gordon, Thomas.:. Teacher Effectiveness TrainiAg Teacher Notebook,
'« Efféctiveness Training Associates: (110 South Euclid.Avenue,

Pasadena, California 91101) T : '

2., Gordonm, Thomas.7 TeacherﬁEffectiveness Traini_g. (Peter H. Wyden: '
~ + New York 1974). I - -

‘3. ‘HcDaniel, Thomas R. “Principles of Classroom DiscipIine.u Toward a
.a Pragmatic Synthesis" The Clearing -House. Vol. 51. No. 4

December 1977, P- 149L156. R I
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out rates has also led to greater demands*for developing alternatives,

S

INTRODUCTION

.New demangs are being placed on educators to become more effective amidst
the interface of student disruptiveness,-teaching relevant course content, and
1societal demands that students with special learning problems be reached and
helped. It is understood that teachers have generally not‘accumulatedlthe
skills necessary for.meeting these increased expectations.

The dld authoritarian adult-student relationship which has traditionally
existed in the Schools is seemingly under attack by parents, students, and

professional educators. They are advocating the development of more humanistic

<

teacher-student relationships in the classroom. Simply maintaining a quiet and

’,

e

orderly classroom .is no longer equated with teacher effectiveness. New

[P N

. -

methods for dealing vith conflicts in the classroom asxwell as the development

v
w o,

.
of human potential are now necessary. The pressure to educate the disruptive «

. \; . -

~

student in the basic skills and to prevent increased absenteeism and drop

»

e

S o

Numerous studies investigating the reasons why youth ‘become disruptive,

. £y

soBT

truant, or drop Outs have generally concluded that school aged youth become - N

@ P

There is generally a lack ‘of - self worth and a




Dr._Thomas Gordon, a‘psychologist, developed the concept of Teacher
-Effectiveness Training (T.ElT.) Tous program is operative in many states
=and school districts throughout the country and is expanding ia its use. The
: enthusiasm upon which T.E.T. is accepted is because of a focus on skills

B training, methods of communication, and problem solving strategies. Qualified

4 'instructors trained-by‘Effectiveness Training Amsociates. Inc., founded -and

‘»operated by Gordon, provide ‘a teacher training course structured to practice

"the neceasary skills in T.E.T." The course itself is designed to span a ten

\4

- week period -for three hour sessions and costs will vary C$50 or more) depend-

z . -

) ing upon whether college fredit is available for the’ participants.‘

*

The T E. T. In-service course focuses upon three basic .areas (a) Communica- .

-
S '
<~

tions Skills (b) Decision.Making and (c) Confiﬁit resolution. It is appropri-'
_fu”__atelhere to illustrdtemby subject heading the contents of the course. ,Furtherf ‘

o ,/ . I >

information may’be obtained on contacting. EFFECTIVENESS TRAINING ASSOCIATES

///TNC. Pasadena, California, any of the Univeraities listed on the cover. - ‘.;

S x : ';‘“comimlc‘mnon SKILLS '
- . = v ‘ . ' . -‘ N b u
R " Active Listen:(,ng s . ‘
- ¥ - II. Reformulating Ideas ' - -~ o °
. III. ‘Content<Centered’ ‘Classroom Discussions C o A
Iv. Passive Listening ' i

V. Effective Confr0ntation--Sending "I" Messages

35 DECISION MAKING

et I.° {'Periodic Planning Conferences | ) E o g‘h
. II. . Active Listening . . : - _ o
“III.. " Clear Sending Messages S i

o ﬁﬂlv.u=:,,Arriving,at Mutual Acceptable Rules and Norms




! ‘CONFLICT RESOLUTION

I. Mutual Problem Solving With Groups | .
- /11, Six Steps to Problem Solving : .

III. The Class Meeting

IV. Individual Contracting and Rule Setting

To develop appropriate sk.1ls and to understand the T.E.T. approach, the
underlying tenets of this.concept'appear in detail in Gordon's book, entitled

- Teacher Effectiveness Training. The contents of this book are briefly : //

" described below:

=)
~

I. Teacher-Léarner Relationships: The Missing Link

.- This section develops an® understanding of~the elements in a teacher-
‘student relationship and. presents & practical philosophical resolution
to the a ”e*itarian permissive controversy.w i

II.'"A Hodel for Effective«Teacher-Student Relationships e

? K S SRR v e -

This section defines an’ acceptable teacher-student relationship and o
_ .develops the rationale that teacher-student relationships -become
"7 effective when® problem resolution and the ownership of problems is

o funderstood by both. e ) R ..

i .
~ f 7 oF

III. What Teachers Can Do When~5tudents Have Problems “' oo

) . S
e PN U

This'section explains the core~of T. E T. process: Efgective .
Communications. : '{w o . .

"na

o

: .
.- o - hd 3

t:ivs TwotTypes of'Verbal Communication and Their Effects on Students

3 ibe‘ fully thetfwo types of verbal communicacion . R
which=a 1 ividualjmust understand‘%o maintain effective relationships. R

smcnvs R TR N

.;52'- Acknowledgement R ,J=‘\u‘;hf
S 3 \Door Openers R SRR
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V.’ The,Many Uses Of Active Listening °

C This section discusses the use -of active listening in classroom
S discussions handling student resistance, parent conferences, and
student centered discussion ‘groups. s :

QVI. ' What Teachers Can Do When Students Give Them Problems

This section is ver. important in the T.Z.T. model because it
- describes in detail the recommended style of communication from
teacher to. student.

VII. How To Modify ‘The Classroom To Prevent Probiems

This section provideslthe teacher with a practical and informative
Pl . “How to....." approach in maximizing effective relationships from a
' classroom ecology point of view.
K ! 6

:;'ﬂ"VIII, Conflict:in The Classroom . 3h= 3 ; - e
e s This section describes the second important compnnent .of the T.E.T. L
s .model. Conflict Resolution. .Essential to“the T.E.T. approach, a P
. -, comprehensive explanation is given of Methods- I, II ..and III to
. m':ah,wsl_deal,with conflictwresolutionr'~fj"~ e : _ L o
,/,: . o . L . g . ) . .

- IX. Thé No-Lose-ﬂbxhod Of'Resolving Conflicts . . B

. H'This section describes the Method III approach (The No-Lose Method . ,
T 0f Resolving Conflicts). ‘as:: the fost .effective in T.E.T. The third
' T important component of T.E.T.:i8'also explained in this section~
Lo The Six-Step Problem Solving Process. -
X Putting The No-Lose Method o Work° Other Uses of”Method T .
~In Schoéls o ' T o “_ "

- . 'This section provides the 1mportant elements of the Method III
e ;approachiand provides the individual ‘with the practical''How to..."
; - .solutions in the .classroom. “Also an explanation of the "Class , L e
' - HEeting" (an -element -in the T E.T: model) 1is provided alohg with " e .
-recommended steps to achieve effective meetings. . .

[ - e P . - —

XE. - hem Values Collide In School P ~ | o
PRI ”This section identifies value collisions" (issues involving ‘ ’
‘ beliefs,fvaluea, preferences, personal tastes, ideals, and convictions) . L

- . which ‘can: dysfunction effeétive communications. - The'authors provide T
ahbasis for the teachef‘ to deal wit:h these situations. .

L - . . . R Y i 1

g : . - Coe [
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9 XII. Making The School A Better Place For Teaching

"

This section discusses"the genefal characterlstics of schools that
cause problems for teachers andﬂdhat teachers can do to increase their
effectiveness. . :

XIII. The Parent/Teacher/Student Relationship

This is a special section that assists the teacher in maintaining .
effective relationships with parents. It develops a rationale for ‘ >
teachers tofbeE%me effective consultants not just with students but

with parents.-
<

e w

WHAT 'rmcﬂsns LEARN IN TEACHER EFFECTIVENESS TRAINING L

- A system of classifying how teachers typically talk to children -

therapeutically or non-therapeutically. n - S

-- , An understanding of the negative effects of nop-therapeutic talk on ;

children.‘ BT . L - » .. B 4

et »A new skill that will increase teachers effectiveness\in counseliﬁg
—_ "'children with ‘personal problems. - )

. ] : j ,

X
\x

--r'? Increased effectiveness in conducting counseling sessions with parents.
. ‘ Al v ¢
- Increased skill in facilitating productive claasroom group discussion
' on. course content. o B o :

‘-r-:;_lncreased skill in getting a class to talk about-and ventilate feelings T _;
- ' that impede learning. s e - . _ = i
: . . e . & : ;..ev..p; L ; 2 )
Lo - An effective method of confronting students whose behavior is . Do

‘ff.-ua_ L interfering with teacher s job of students learning : -

‘-—l’j A new method oﬁ.handling a. student s unaccept@ble behavior that protects
ol -his self-esteem*yetvmotivates him to change. "%‘ _ o

S

] nflict (teacher-student or student-student) )
: ve than using authority and power,yet is not . - (f

tting tudents in a class to parricipate with the'
lassroom’ rules snd to be motivated to. follow ‘the




<

== - New ideas for instructional techniques that will enrich the learnirg
experience and help studentP become more self-directed and productive
. learners. . :
\\ ’ - .
[ Ideas to- help teachers work cooperatively to bring about needed changes
" in the total institution that will make their job more effective and .
~ meaningful as well~ as\increase students .satisfaction with their

school experience _

- A new method for getting students to set their own educational
objectives in collaboration with teachers so as to-shift more of the
responsibility for measurement of progress to the student

et em A total system of- skills and methods that-can help teachers make - S
' school an experience in democratic living-swhere teachers and
students can work together with mutual respect for each other's _needs.

' - The skills to implement a philosophy of . human relationships that will
BV foster the mental. health of both students and teachers and permit «
:both to grow and actualize themselves. :

i3 -
s

-

E | . o = :
EFFECTIVENESS ~ - I
-TeacherfEffecéiveness Training concetns Princiblesfand‘techﬁiques» R ¥

o -

communications and relationships. iraining in such a program is for active

"
Y .
2

: listening, I-messages, feelings, problem,ownership. and no loss (i ‘e. s

]

no-lose rather than "win-losé") The .questions and difficulties of value

e

,'issues are also discussed (Gordon, l970 Pedrini et. al 1976)

There dre instruments available for T.E. T Research and dat1 are L "' . .

available but little has been formally published to report the effectiveness o

of the mode1 and its prevention and treatment techniques “In a search of

- i
v

the literuture, one formal study was, revealed which studied. twenry teachers .
.
~“ © (16 women and fou; men)- in pre-, post-, and follow up testing of Teacher
Effectiveness Training (T E T.) for active listening skills "and "I" message

skills. DescriptiveJ correlational ‘and variance analyses were computed f :

N Kl

RIS ) ¢
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__m__acticnal_analysis,i

Aruitoxt provided by Eic:

among ratees (teachers), :atings (inventori%s), and raters. Results of

this st'udy concluded that Teachér Effectiveness Training resulted in
s L °

increased active listening for feelings, both for post-testing and follow-

up testing. Similar posiLive results, according to the investigators, were

noted for sending "I messaf S of feelings. T.E.T. focuses on these and .

<)

various other” forms of communication.

example,'inven LOTY O% report rethniques did not necessgggly mean that teachers

.formally report the behavior change of students involved in this process.

The investigatorz noted cercain concerns in a study'of T.E.T. although

- '

3

teaching and training fo. specified achievement had taken place. For

2

gegerally perform aUCh styles of responses in the classroom. A cognitive C

v Kl ,

' reSponse on. test ‘items. does not necessarily indicate a'related behavior ) T

. T . ..
response in- the classrqom.“ Further it would be of value to investiga » and N

- —ts +
> & N .. » -‘ . ’

¢ ) > . N "\\\- N L P .

(Pedrine, et. al., l976) " T Y, Lo A . “‘<\;\\\\\ :
.. e, : : CTTT
Related literature in such areas as teacher cbmmunications, group ) e ‘,

interactioa techniques, group‘processes, teachervstudent relationships, human . ;,

w T Y
. -

relations, individuali ed instruction, interpersonal process groups, trans-

self-concept etudiesﬁwmotivation, non-verbal communica-

e
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STUDENT ORGANIZATION FOR THE DEVELOPMENT
“OF ATTITUDES (SODA)

.  eeeesses @ program in'which teams of high school students - .
- visit elementary classrooms to help build self-concepts
and clarify values through games, presentations, etc.

‘This program is recommended as an approach to reducing disruptive and .truant
behavior by a consortium consisting of Virginia School Divisions, the Virginia
Department of Education, and The Appalachia Educational Laboratory.

- ‘._'. ;Additional information on this program may be obtained from:

i T : ) % Mr. Ron Hutchinson, Principal - " :
3 S . . .Charlottesville High School - ; : -
: LT R ‘Melbourne: Road - |, BRI .

‘ ' Charlottesville, VA. - 22903- :

; RS 3 o
z s ) o

kS
o

Informatioq on the participation of the Virginia Department of Education -in
the consortium may be obtained from-= , :

\ . - ' B ;
- ' .' - e N . -o° - J

. L . . P -
‘ ’ - - ’) Dr. Mary F. Lovern: . " : :
S VR Supervisor of Pilot.Studies K
. o P. 0. Box 6Q . ' : : B N
. : s . Richmond, " VA.: 23216 - g
e » 3 A . - L P A . . . .

Information on the participation of the Appalachia Educational Laboratory in
‘the consortium may be obtained from-

o

S T ¢ Appaladhia Educational Laboratory - - .
. . _Thomas P. Ryan ., ' 8 o -
e %« "~ . . 5'Nelsom Street~ _ . 'z _ S

L - . : Rockville, MD. 20850 . , T

B .
EN . o, : f . , ‘- . o
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Student Organization for the Development of Attitudes (SODA)

The SODA program is a mental health program. "SODA" stands for Student .
0rganization'for the Development of Attitudes and is one of several programs
in the nati0n styled after an experimental Arizona project to combat drug
abuse and to prevent young people from turning: to drugs.
The intent of the SODA program is to promote:
more humanistic relationship among students and staff
more positive inter-and-intrapersonal communication
~a healthy environment for expressing feelings

. opportunities for students-and staff to develop more positive
attitudes. ’ :

S RN X'

_ Through the S0DA program, elementary grade students play games of life
with high school students The high school students provide "models" for.
' the elementary students to help them in the difficult process of ‘growing up.

- A ‘team of high school students visit an elementary classroom on a regular T

S Q.

schedule They attempt to help elementary students build self-concepts,h

find good things about each child and get them to recognize the many,

,many choices they make'c The high school students go into the class-‘f7" | : . ”.u

<
LI -

rooms:not-as teachers, but as friends.r ‘The SODA teams do not say ‘one thing

@ Ta f : te

and-do another. They'have to be in good shape academically, socially, and

: -
v
* . - . - . D

emotionally , L ":, .

€y L

Elementéry students have tremendous respect for high school students and =

n AN ~

»

in many cases high school students are much more influential than teachers and

- . R . . o e N 29 2"
el e P . N
parents. oo s a .
o (e oo 'r-" ' . . S L s

e . X Through‘a series of workshops“ high school students build their ovin

v T

ommunication skills and learn how to ‘use values clarification activities o ff@

- in elementary classrooms.,4’.f@{ ”af'f‘ . .; .._f S

o
LR o .
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The following provides a descriptien of the, SODA program in the

-

.Charlottesville Public Schools, Charlottesvllle, Virginia.

L

"Can anyone tell me what John s pet is," asked the effervescent
teenager a: the front of the classroom.. About 25 hands went up in
the Buford 6th: grade._ ‘Then: came the guesses--a dog...no. A cat...no.
A gerbil...wrang again. John finally says his“pét is a salamander.

: " The game continues—-tny and guess your fiends' hobbies, favorite
colors and” foods.. What's the point of all of this? Well, there are

.- lots of - ‘things” you don 't know about your friends and can ask them o
about. . o ...J‘ e v -
;.1 Each week Charlottesville High students in the Student Organiza-

tion for Developing Attitudes (SODA) class go into the ‘classrooms of
. elementary and, ‘middle schools to-tell stories, play games and sing
T o songs. " :The activities all have a theme--such as friendship. The
‘program, which is" established nationally,_has.proven to be enlightening
SRR -} Charlottesville ‘High students, their young friends in the elementary
ok schools and the*children s teacher&. } -
- W “e
L Aocording to SODA teachers Mrs. ‘Helen Snook and Mrs. Kitty.
;.Landess, ‘SODA students get regular class.-credit for ‘the ptogram.
HowevVer, before last year students participated on a complete
volunteer basis.; Currently 28 students participate.- The: students,

_all junior ‘ot seniors, work in teams “of two._ :\ . s
,iﬁﬁ n the beginﬁing of the year,lthe students study child psychology Pl
“and°principles of elementary education, values qlarification and Ce -,

classroom management. ‘From special manuals and sometimes their own‘
. ideas,;they select: activities to present to the youngsters. Each -
. Tactivity planned has a theme. ’ Sometimes the students read .stéries = . 2
“to their classes. After the stories, they talk about how the story :
: might relate .to the children's own -lives. Some stories have obvious
: morals. Others are more subtle. i ¢ Lo o

- S , The teachers are ;at the participating schools*-Jackson—Via, Clark
i oL Venable Elementary Schools and 6th grade classes ‘at 'Buford and
v S Walker.  The students work out a schedule with the teachers., The
~. ‘activities period‘takes about 30 minutes. Beforé. SODA students‘
" venture out“into the sphools, they rehearse their acts on one
. another. They let each other- know whether they think the. students )
.will like the activity, The students working with the 6th graders -
.+ ‘have’ to plan programs a little more sophisticated than- the others.

©
i e hY -+ a ~




» The host teachers fill out forms evaluating the SODA students ~
performances and their own students' respsnses. Having the SODA "
©  students there affords teachers the _opportunity to really observe
- - their students. “Mrs.. Landess and/Mrs. Snook also visit the schools

to see how their students.are . doing.

g Fridays are reserved for feedback The SODA ‘students tell each
other how their activities went, what was a success. .what wasn't.

v What sort of problems do the students have? Well, sometimes they
° : get nervous about being in front of. a large classroom, but that s
where rehearsing beforehand really helps out. . b

L. Keeping order, even with the regular teachers present, tan .be a
" real problem. The students have found that non-verbal techniques
~often work best, such as holding up two fingers indicatjng 'Keep the
noise down 4

-

Sometimes well planned aetivitiesfgo slightly astray.

"Once we were doing a story about’ little fuzzy creatures, and
thought it would add-a lot to bring toy 'fuzzies' to class, but ti
kids got so interestéd in the toys they quit paying attention to
the story," said 'Susan Braﬂbeer, a SODA student ‘ o

o B - _,Y_

~ Once Vickie Vest saw one of her "students" take an item in the —
store she works at ‘ - . : E

5 >
e 1

"The next time I was at the school I told a lesson about’ honesty ;\,

-~ .

- and how it wasn't right torsteal. I hope it made a difference"“she S A
Said. . ° R X f . R ) ’ -k P
. . . | £ . . T LN T
N The'Charlottesville igh students ‘are gathering valuable experience'__
they may use in careers’in education, counseling, .social work and - -7
psychology.- Some 1like Carie Wilson, ‘are . finding»the experience not R ‘
: .unlike working wi;h their own’ brothers and sisters. ’ Cor "Qné;

ca The Charlottesville students also serve as‘"role models" for-”, g
. . the ybunger students.. someone "to- look up to-and emulate. So the T 0y
2t -SODA: studenta are a].ways conscious.pf their actions in the classroom. - . ¢
v 15%,. They don't.chew ' gum, -and- certainly den't smoke. Although jeans are ; -
N .“*’fQ,J' acceptable attire, they do* try and attain ‘a neat appearance At the
R o beginning of the" year, Charlottesville High had a Grit : Day: students
ff,h; : .‘; were’ allowed to wear -all. kinds of outrageous customes Grit day . - ,\
Sy - fell on the day SODA students were to visit their elementary schools '




ERI

. . .

"Our tq@ent; re really=worried about this. They wondered
% impresa on the students’ would get," said Mrs. Snook.

‘an
ns, were made beforehand »o the young students teachers.- S

ne ‘of he‘most-popular classes ‘at Charlottesville
( ¥ 4 y:currvvtly have more=app11cations for the
lgss hey 1e ‘program’ offers the students the oppor-
tunityrto learn bout: others and: themselves, and according to the SODA
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Lo TEACHING INDIVIDUALS PROTECTIVE STRATEGIES (TIPS)

. .

- -

cesceses. @ series of mini-courses designed to supplement standard T
curriculum in dealing with’ crime-related problems. '

-
(8

-

S This program—is recommended as an’ approach to reducing disruptive and truant
- behavior by a consortium consisting of Virginia School Divisions, the Virginia
Department of Education, and The Appalachia Educatdional Laboratory.

Additionai information on this program may be obtained from:

" -

ME. Scott Hamrick
Supervisor - TIPS Program
Charlottesville City" ‘'Schools : i '
‘1562 Dairy Road - : o ~
Charlottesville, VA. 22903 .

s
o

Information on  the participation of the Virginia Department of Education in
the consortium may be obtained from:

. : v :

- i

: o Dr. Mary F. Lovern

: : léupervisor of Pilot Studies
*P. 0. Box 6Q- _
Richmond, ‘VA.- - 23216
Information on the participation of the Appalachia Educational Laboratory
in the consortium may be obtained from.

-~

)
o

. . S AwﬂuMaNuuhmthmmw
T ... . Thomas. P. Ryan
. - " 5 Nelson Street : ' -
L LI Rockville, ‘20850 e

ERIC
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e Teach g Individuals Protective Stragggies :
: _ (IIPS) : :

o

analyze the concepts of conflict, authority, rules and laws, their attitudes

- tend to become more negative. Negative attitudes promote unacceptable behavior

By examining the concepts in a conslstent and continuous manner coupled with

!
3

.an examination of their own values and beliefs, students are likely to develop

more positive attitudes.

Ca- 'x .

All behavior brings consequences. The TIPS program leads students

through a carefully directed examination of the likely results when certain

R behaviors are exhibited and a study of ‘behavior that will likely reduce the
’ 2 . },
chances of one being victimized. ’ -

.

The above three goals are applied to all grade levels-—kindergarten

throughagrade twelve.a The purpose of common grade level goals is to promote

consistency and‘continuity throughout the student 8 school life. In doing

ERIC

Aruitoxt provided by Eic:
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K

'°so; strategies which 1ead to goal, attainment are different at -each grade level

»
' - L

ok
. The strategies have been designed with age and grade level consideration.

7 A spiral concept ‘is applied at the elementary. level while particular

N

',goals.are emphasiced'each.year at the middle grades. > ' —

The high =school program consists of a series of mini type courses._

Each mini-course is designed to be used in a supplementary manner with existing

.
. + v

courses. ' .

*"  The maximum thrust is attained by teacher direction. Except for student

worksheets which may be duplicated, no student material is necessary.

Appropriate grade.- 1eve1 booklets for the teacher are all that will be required.

\
Little preparation time is" required since 1esson plans are specific and

4 '

’ complete. However, for maximum effectiveness the teacher must use self-
L -

creativity and judgment ang be direct1y involved in each class. presentation.-

i

Teachers can be f1exib1e in the amount of time for successful implementa-

-
-

“tion.' Eighteen to twenty—five class presentations seem .to be about the average

time spent during the field test operation. The,chbice is avai1ab1e as to how_

>

often to present leasons.i During the fie1d testing of the program, 1essons

_L were‘taught,anywher from daily'to once a week Somewhere in between appears

Vto“suitTmostxteachers-

/

-
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3

gHini-packets have been developed around topics such. as:

3 t

: AAVertising oo ‘ R
*»}63~ Care‘rs_in Law-Related Fields )
' ‘-'- “Cheating E
' Conflict S
‘Contracts .. Uoa .
Cri nal Justice System and the Rights of Victims

B Vandalism V‘.
:‘, Psychologygof Violence

An evaluation of the program reveals that parents, teachers and students
thview the program in ar very positive manner and feel that the project has, in

hija positive way, directly influenced the truant and disruptive behavior of
. /.. . LR ) _", ) - .

h“jmany youngSters.'

~

The program evaluation design was developed by the Evaluation Research

F‘Center at. the University of Virginia and the Division/of Program Development,

,Virginia State Department’of Education.

i

-t

Curriculum guides have been developed and produeed by a team of educators
. from the Charlottesville City and Albemarle County School Systems. The

project 1s federally funded and administered through the Virginia State

~;Department of Education.." : . '..

Details related to services and costs may be obtained by contacting

Mr. Scott Bamrick Supervisor-TIPS Program, Charlottesville City Schools,v

;1562 Dairy Road, Charlottesville, Virginia, 22903.

°

Aruitoxt provided by Eic:
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... .. ... . _ - DISCOVERY P o

. v o
r . . i N :

c B ceccceds’a growth-through-adventure _ .
A < program, sharing the philosophy of.
“s  Outward Bound, which features rigorous, . .
: challenging outdoor activities in‘five. . !
[ areas. i ‘

B B .- . : . .

N .
_This PpProgram is recommended as an approach to reaucing disruptive and truant
behavior by a consortium consisting of Virginia School Divisions, the | .
Virginia Department of Education, and The Appalachia Educational Laboratory ’

y

Additional informationlon'this.program may be obtained from:

u [

Discovery, Inc. : .

.~ . 316 A 'Victoria Drive
Herndon, VA. 22070

“n

Information on the PartiCipation of the Virginia Department of Education | L
in the consortium may,be obtained from.. o . e

*_Dr. Mary F. Lowern _ R . . :

V;Supervisor of "Pifot Studies )
P. 0.'Box 6Q. . '

Ri hmond, vA 23216

artici atio ofithe'Appalachia Educational Laboratory'.v L
' be obtained from:: . LR ot

ERIC
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g DIéCQV%RY (Personal Gtowth Through Safe Adventure2~ -
| _ ..-" e R

: DISCOVER!, Inc., a non p;ofit, tax exempt, experiential education e
institution, adheres closely to the philosophy of the widely recognized
Outward Bound, a proponent of adventure-based affective education programs.

Discovery programs are designed to provide an opportunity for "Personal

Growth Through Safe Adventure et by taking part in regorous, psychologically ,

11 and physically challenging activities outdoors. Participants gain a deeper

. understanding and appreciation of themselves, peers and adults and the

~

. environment. S : .

\

DISCOVERY is particu1arly effective in developing -an acceptable self-_

Aimage, the lack of which is a common source of behavorial and adjustment
"problems. Improvement in self-respect often results from doing well something

-.which one perceives as difficult or dangerous. o 0

The DISCOVERY program has been in operation since 1973 and has proved

B

- its effectiveness with school aged ‘children aged 8 to adulthood. The

activities’include short courses or experiences in:

Mountaineering

Ropes and initiatives

~Canoeing e

Orienteering T ..
Spelunking ; v oo - '

v

h This experiences are designed to build both individual self confidence and

_‘gr?up interdependence.




. . . N . “
H .
: o

S . : ",/.- . - . . .
. "

DISCOVERY 8 ability to" develop a specific pProgram to assist another

)
“ »

s institution to accomplish its own objectives within its own pavameters in

- unique. The Madeira School in Northern Virginia maintains one of the most
- T comprehensive outdoor experiential programs in the country. The program is
accomplished by the DISCOVERY. staff who provides one inrerested n this

approach with the necessary‘training to (l) implement the philosophy of

the DISCOVERY approach (2) design skill courses, and (3) become proficient

enough to assist others. "“.\

A comprehensive utilization of the DISCOVERY approach can b found in

the Montgomery County Public Schools° Montgomery County, Maryland.

Kinggley Wilderness Proigct

This project:is a coopefative effort'of the Mon tgomery County Public
Sehools and two social service agencies. . It is designed to provido program
alternatives for students who have ‘had contact with juvenile couvts. - The
projects combines study activities,with physical work acrivities or traii-'

building and campsite development. Counseling for students and parents is . -

‘.
Lo

:1;:“1 an. integral part of the project. Staff provided for thie ptogram are °

l Director, 2 Teachers, and 3 Aides. ‘:

ERIC
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' 'j}the achool day.‘ The instructional program includes arts and crafts, physical
J -+

outdoor activities, and activities in coping behavior. Staff provided are .

Alternative Progﬂam

s roject servet'approximately 25 junior and senior high students

a‘chronic history of absenteeism. Program components include |

 vho have
wifstructural human relations experiences, individualized academic study, and
E‘“ffstructured outdoor recreational experiences. Staff provided for this program

[

.1T are 2 Teachers and 2 Aides. ¢ o C

‘_7_7 NEW scuoor. |
This program is designed to provide challenging experiences for senior

high students in grades lO-12 who are experiencing school adjustment problems
'"e:f:or who are unmotivated and/or unchallenged by the regular. “school program.
“Students. participate in structured affective experiences and the project

-l'students also serve as student assihtants to- teachers for elementary school
- A

aged children.f Staff ptovided are 2 Teachers and 1 Aide.
R 4

" An. evaluation of the DISCOVERY philosophy when implemented by adopters
:,6 . ‘ have stated"that the activities and structured program design develops
'-increased self confidence, self reliance, trust, and acceptance, and a sense

AR - o
' ‘ .of groupointerdependence., . ' E :

For an individual, institution, or organization interested in adopting

e

ducational process.- Information related to f,.;::;




training, financial requirements may be obtained by contacting: DISCOVERY,
..o : Inc., 3i6 A Victoria Dri°ve, Herndon, Virginia 22070. - A L
o o ) . . ) .; . .
) o 'T v . L s
. . , -: ’ N R -
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